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Grade: 5 
Lesson Number: 1  
Unit Name: Pre-Gur� N�nak 
Course: Virs� 
Title:   Pre-Gur� N�nak 
 
Standards 
Standard 2: Before the Gur�-Prophets 

• Students analyze the geographic, political, economic, religious, and social structures 
during the time preceding Gur� N�nak. 
o Students will identify the role of the rivers in agrarian Pañj�b and its role in 

shaping the inhabitants. Discussion of the history of Pañj�b from the Indus Valley 
civilization to the Lodh� and Mughal dynasty should be involved. Lessons will 
progress in having students understand the affect of these religions and 
civilizations on the South Asian context and particularly in Pañj�b. 

 
Objectives 

1. Students learn about the Indus Valley Civilization and the Lodh� dynasty highlighting 
geographical, political, social, economical and religious time preceding Gur� N�nak. 

 
Prerequisites 

• None. 
 
Materials 

• Attached reading on Indus Valley civilization and Lodh� Dynasty 
• Dry Erase Board /Markers 
• Writing paper/Pen/Pencils 

 
Advanced Preparation 

• Plan to spread this lesson plan over two class periods as there is a lot of information. 
• Teacher must be familiar with all the reading that will be needed for this class. There 

are some reading that are attached below and others that you can research on your 
own as well.   

• Depending on the area in which you are, the fifth graders may have been through the 
Indus Valley civilization in their schools. Ask them to bring in any reading they may 
have had. 

 
Engagement (15-20 minutes) 

• To begin with ask children what year Gur� N�nak was born (1469).  Write that in the 
middle of the board. 

• Then ask, “What was it like where Gur� N�nak was born?” - Write the question on 
the board— Give them an idea if they are on the right track or not as they respond to 
that question. 
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• Then ask them to take a few minutes to brainstorm and write down anything that they 
can think of about how things were before Gur� N�nak… What was the land like?  
How did people live?  What did they practice? What were their faiths?  

• Have them hold on to their brainstorming sheets. 
 
Exploration (35 minutes) 

• Give children a 10-15 minute overview of the Indus valley civilization, the Aryan 
civilization and the Lodh� dynasy. 

• Break into groups of three to four. 
• Give all groups a package of the articles (attached below) and assign an article to 

each group (Indus Valley, and Lodh� Dynasty). As they are reading, have them 
develop notes on what life was like during that time frame. 

 
Explanation/Extension (5-10 minutes) 

• Prepare children to do a presentation of their learnings at the start of their next class.  
They should focus on what life was like during the period that they read about.  

 
Evaluation (On-going) 

• The assignment will work as an evaluation if children understand Pre-N�nak 
circumstances and will further their understanding in the next class. 
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Teacher Resources 
 
Important Note: Informatin on Wikipedia is edited very often and therefore the attached 
information is not detailed in this lesson.  It is recommended that the teacher make copies for 
students just prior to conducting the lesson. 
 
Lodhi Dynasty 

http://en.wikipedia.org/wiki/Lodh�_dynasty 

http://www.amritworld.com/Lodh�_dynasty.html 

Indus Valley Civilization 
 

Pañj�b has played a prominent role throughout South Asian history.  Not only being the 
“passageway” into the subcontinent, this area gave rise to one of the ancient world’s great 
civilizations. 
 
While Aryan civilization is traditionally believed to be the basis of today’s Indic society, 
excavations and archaeological evidence has shown that the non-Aryan Indus Valley 
Civilization is the oldest civilization of the subcontinent.  The excavations at Ha������
�������, Mohanjod�ro ��	�
�	��	�, and many other sites have allowed anthropologists and 
historians insight into this great civilization.   
 
Lying along the eastern bank of the R��� ������River, Ha����� (situated in the Montgomery 
District in Pañj�b – now in Pakistan) was the northern capital.  Mohenjo-daro, the southern 
capital, was located along the Indus River in Sindh ������.  These two cities were the seats of 
power of the Bronze Age’s largest civilization (Wheeler 4).  Historians date the civilization 
from 2500-1700 BCE with its zenith under the reign of Sargon of Akkad at about 2350 BCE 
(Wheeler 5).   
 
Extending from Ropar �	����at the foot of the Siv�lik ����������hills to the coast of the 
Arabian Sea, the Indus Valley Civilization was an extensive river culture including cities, 
townships, and villages.  Planned cities, a syllabic pictographic script, elaborate terracotta 
pottery, agricultural surplus, and uniform measurement weights were only some of the 
features of this developed civilization. 
 
Agriculture and trade seemed to be the basis of the wealth of the civilization (Wheeler 72).  
Wheat and barley, in strains still found today, were the common crops.  Evidence of 
extensive inter-civilizational trade exists due to the discovery of the seals of the Indus 
civilization in the Mesopotamia (in modern day Iraq).  Ivory, cotton, perhaps slaves, timber, 
and other perishable commodities seem to be the most prevalent articles of trade.  Despite the 
contact, it seems very little knowledge was exchanged between the two civilizations 
(Wheeler 135).   
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The society of this civilization is less understood.  Although some have argued that no caste 
existed among the non-Aryan races (Latif 22), the layout of the cities with an area on the 
higher mound and another end on a lower mound seems to give evidence of some type of 
social stratification (Wheeler 29). 
 
While generally marking the invasion of the Aryans as the beginning of Indic civilization, 
many overlook the contributions of Ha����� and Mohanjod�ro, especially to the religious 
practices of the people.  The numerous terracotta figurines of nude females, believed to 
represent the Mother Goddess, fertility worship through figurines of pregnant women, the 
seated proto-‘Shiv�,’ animal worship, phallus worship, and also the special prominence of 
the bull (the vehicle of Shiv�) are all non-Aryan in origin and can be seen even today in 
people’s religious practices (Wheeler 109-110). 
 
There seems to be some evidence that the modern-day Dravidians ��������are the 
descendents of the Indus Valley Civilization.  Along with references from the Rig Veda, the 
fact that populations of Dravidian-speaking people still exist in Sindh and Balucist�n 
��� ������
��credence to this claim. 
 
The cause of the “fall” of the Indus Valley Civilization is a contentious issue.  Some scholars 
point to cataclysmic floods; others to a decrease in civic standards from the arrival of squatter 
cultures; and others to the traditional theory of the “Aryan invasion.”  As Wheeler states, “the 
fall, like the rise, of a civilization is a highly complex operation which can only be distorted 
and obscured by easy simplification” (Wheeler, 126).  Evidence of prolonged flooding gives 
credence to the role of natural calamities amongst other factors (Wheeler 128).  The arrival of 
squatter-cultures such as the Jha�gar �� �� ��and their raids seems to be substantiated by the 
decline in civic standards in construction (Wheeler 127).  The Aryan invasion theory draws 
upon the coincidental evidence of the simultaneous arrival of the waves of Aryans (2000-
1000 BCE) and the decline of the civilization and the passages found in the Rig-Veda 
describing the subjugation of the native groups by the invading Aryans.  It seems that the 
combination of these three among other factors may have lead to the final “fall” of the Indus 
Valley Civilization. 
  
 
References: 
 
Latif, Syad Muhammad.  History of the Pañj�b.  Kalyani Publishers: Ludhiana, India: 
reprinted 1994. 
Wheeler, Sir Mortimer.  The Indus Civilization: Third Edition.  Cambridge University Press: 
Cambridge, Great Britain: 1976. 
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Grade: 5 
Lesson Number: 2 
Unit Name: Pre-Gur� N�nak 
Course: Virs� 
Title:   Pre-Gur� N�nak 
 
Standards 
Standard 2: Before the Gur�-Prophets 

• Students analyze the geographic, political, economic, religious, and social structures 
during the time preceding Gur� N�nak. 
o Students will identify the role of the rivers in agrarian Pañj�b and its role in 

shaping the inhabitants. Discussion of the history of Pañj�b from the Indus Valley 
civilization to the Lodh� and Mughal dynasty should be involved. Lessons will 
progress in having students understand the affect of these religions and 
civilizations on the South Asian context and particularly in Pañj�b. 

 
Objectives 

1. Students learn about the Indus Valley Civilization and the Lodh� dynasty highlighting 
geographical, political, social, economical and religious time preceding Gur� N�nak. 

 
Prerequisites 

• Previous completion of Lesson I on Pre-Gur� N�nak. 
 
Materials 

• Dry Erase Board /Markers 
• Writing paper/Pen/Pencils 

 
Advanced Preparation 

• Teacher must be familiar with all the reading that were used in class one and attached 
readings.   

 
Engagement (20-25 minutes) 

• Have children get into their groups from the last class and take 5-10 minutes to 
prepare their findings from their reading to present to the rest of the class.  Teacher 
should go around and help where needed. 

• Remind them that their presentation should discuss how life was during the time 
frame that they are presenting. (Indus Valley civilization and the Lodh� Dynasty) 

• Have groups present their information. 
 
Exploration (30-35 minutes) 

• After the groups are done, remind them that Gur� N�nak S�hib was born in 1469. 
• Tell them that through these readings they have had a chance to understand what it 

was like before Gur� N�nak S�hib.  Tell them that you will also highlight some 
other important background for them. Over the course of the semester you will 
further discuss why and how Gur� N�nak S�hib was a revolutionary and what 
changes he brought about. 
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• Now give them an overview of the following, telling them that this was the situation 
before and during the time of Gur� N�nak S�hib. 
o Most individuals practiced the Hindu religion.  In the mid-fifteenth century 

Hinduism and Jainism were being practiced heavily.  Hindu customs were 
prevalent and they had a strong impact on Buddhism, Jainism and Islam to a 
great extent. 

o Because of much of impact there was much confusion on the understanding of 
particular religions and so things were restricted to observance of ritualism, 
hypocrisy, and much superstition. 

o The Hindu caste system separated everyone into four categories that created 
inequality in society. 
i. Br�hman ������
��or the priest and teacher 

ii. Kshatr�  ��������or warrior 
iii. Vaish ������or trader 
iv. Sh�dra �� �����or untouchable 

o The Br�hmans were the only ones who could read, study and interpret scriptures 
and so as a result they had control over religious life of people. 

o The Sh�dras were not accepted and the touch or shadow of a Sh�dra was 
considered unclean and would be considered that they would pollute the higher 
castes. 

o The status of women was generally miserable.  They were forbidden to go to 
gatherings and were not entitled to any inheritance.  They were considered 
ritually impure and they were not entitled to learn the sacred texts. 

o They were not given any independence.  It was thought that only an obedient 
wife would be glorified in heaven.  They were expected to commit sati-dying at 
the pyre of the husband as the status of a widow was considered not only 
unfortunate but inauspicious. 

o Further since the time of the Lodh� Dynasty, rulers began to impose Islam.  The 
Hindus were treated with all sorts of indignities and persecutions to persuade 
them to take on Islam. 

 
Explanation/Extension (5-10 minutes) 

• Reiterate for children that the above was the situation and that during the rest of the 
semester they will have an opportunity to see how Gur� N�nak’s message attempted 
to change this. 

• Give children five minutes to write down thoughts on what they want to learn during 
the rest of the semester. 

 
Evaluation (On-going) 

• Pay special attention to group presentation and whether children are able to 
understand material. 
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Grade: 5  
Lesson Number: 3 
Unit Name: Comparative Religions 
Course: Virs� 
Title:   Comparative Religions: Prophets 
 
Standards 
Standard 1: Comparative Religions: Prophets 

• Students identify the key personalities/prophets of the world’s major religions and 
understand the history of their experiences in South Asia. 
o Students will identify the key personalities/prophets and their key ideologies. 

From understanding the beliefs of these faiths, lessons will move to having 
students understand the affect of these religions in the South Asian context and 
particularly in Pañj�b. 

 
Objectives 

1. Children learn about major religions and their personalities. 
 
Prerequisites 

• Lessons I and II on Pre-Gur� N�nak. 
• This is the first lesson in the two lessons on comparative religions, with a focus on 

prophets/personalities.  
 
Materials 

• Copies of attached readings from links 
 
Advanced Preparation 

• The teacher is going to have read all the information and familiarize him/herself with 
it. 

 
Engagement (10-15 minutes) 

• Review the last two classes on Pre-Gur� N�nak. Make sure children can verbalize 
general parts of the timeline.  Try to gauge if they can tell you about the flow- as in 
what came first, next, etc…   

• Clarify information for them if there is anything that they miss out. 
• Tell children that you will now begin discussing information on personalities of 

different religions.   
• The religions that they will cover are Hinduism, Islam, Christianity, Buddhism, 

Judaism, Jainism and Sikh�.  
• During the study of comparative religions children will not study Gur� N�nak S�hib 

because they will be studying him in depth in other classes.  They will be studying 
Sikh� during the classes that will follow on beliefs.  
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Exploration (35 minutes) 
• Make groups of two to three children and give each group attached readings for one 

personality. 
• Multiple groups can have the same personality. 
• Tell children to title their page with their personality and brainstorm as much as they 

want about the individual. At the very least they should cover the below: 
o Place and time frame of birth 
o Situation of the community during their time 
o Their thoughts and beliefs  

• In the next class children will also get information on particular beliefs.  Once they 
get all their information then they can work towards a presentation on each religion. 

• If it is possible for children to meet outside of their class to discuss and work on the 
religion they will be reporting on have them do so to continue the project. 

• Tell them that they will have time to work on it together in the next class. 
 
Explanation/Extension (5-10 minutes) 

• At the end of the class have all groups that are working on the same topic to work 
together to compare notes.  

• Have them exchange their phone numbers or email addresses so that they can keep in 
touch if need be. 

 
Evaluation (On-going) 

• Pay attention to the development of children’s presentation material. 
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Teacher Resources  

Important Note: Information on wikipedia is edited on a constant basis, therefore it is 
recommended that print-outs for children be made just prior to conducting the lesson. 

Websites for Articles on the Prophets: 

http://en.wikipedia.org/wiki/Brahma (god) 

http://en.wikipedia.org/wiki/Muhammed 

http://en.wikipedia.org/wiki/Jesus 

http://en.wikipedia.org/wiki/Abraham 

http://en.wikipedia.org/wiki/Moses 

http://en.wikipedia.org/wiki/Buddha 

http://en.wikipedia.org/wiki/Mahavira 
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Grade: 5  
Lesson Number: 4 
Unit Name: Comparative Religions 
Course: Virs���� 
Title:   Comparative Religions II: Prophets 
 
Standards 
Standard 1: Comparative Religions: Prophets 

• Students identify the key personalities/prophets of the world’s major religions and 
understand the history of their experiences in South Asia. 
o Students will identify the key personalities/prophets and their key ideologies. 

From understanding the beliefs of these faiths, lessons will move to having 
students understand the affect of these religions in the South Asian context and 
particularly in Pañj�b. 

 
Objectives 

1. Children present their discoveries on personalities/prophets of Hinduism, Islam, 
Buddhism, Christianity, and Judaism. 

 
Prerequisites 

• Previous completion of Lesson I on comparative religions. 
 
Materials 

• Chart paper 
• Markers 

 
Advanced Preparation 

• Make sure you are aware of different aspects according to the reading in Lesson I on 
comparative religions and are able to help the children during their presentations. 

 
Engagement (15-20 minutes) 

• Have children get into their groups. 
• Let them spend 5-10 more minutes to get all their information together. 
• Give each group chart paper and have them write information regarding:  

o Place and time frame of birth 
o Situation of the community during their time 
o Their thoughts if any, and beliefs of the religion based on the readings  

• After they are done they will present their information to the rest of the class. 
• They can choose to have one speaker or a few different speakers.  Walk around to see 

if everyone is on track. 
 
Exploration (35 minutes) 

• Begin presentations. 
• Give each group five to seven minutes to present. 
• Add anything that you feel that children may have missed out to the chart papers. 
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• Give the other groups a few minutes after each presentation to write down notes on 
each personality and any questions that they may have. 

 
Explanation (5-10 min) 

• Leave a little bit time for Q&A if needed after all the presentations are done. 
• They can ask the question, but if the answer is not known by the presenting group 

then you might have to research it for another class. 
• Keep all charts for next class. 

 
Evaluation (On-going) 

• Pay special attention to discussions in groups and presentations to see if information 
that was asked for was covered.  
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Grade: 5 
Lesson Number: 5 
Unit Name: Comparative Religions 
Course: Virs� 
Title:   Comparative Religions - Beliefs I 
 
Standards 
Standard 5: Comparative Religion: Belief  

• Students compare and contrast basic Sikh beliefs with those of other faiths. 
o Students will create comparison charts with other world faiths including: 

Judaism, Hinduism, Christianity, Islam, Jainism, and Buddhism. 
 
Objectives 

1. Children will develop compare and contrast basic Sikh beliefs with other religions. 
 
Prerequisites 

• This is the first of a set of two lessons on comparative analysis of different religious 
beliefs. 

• These lessons will follow a set of lessons on comparative analysis of Prophets of 
different religions. 

 
Materials 

• Chart Paper (3-5 sheets per group) 
• Markers 
• Pens/Pencils  

 
Advanced Preparation 

• Bring to class examples of comparison charts. (www.enchantedlearning.com) 
• Packets of the attached article should be ready for each child. 

 
Engagement (20-25 minutes) 

• Intently review information from classes on comparative information on Prophets. 
Use chart paper to go over each religion.  Let children tell you everything that they 
learned from those two classes.   

• Now with the help of children separate the beliefs from character of the Prophets. 
• Then tell children that each one of them is going to do a comparison chart of religious 

beliefs.  
• Tell them that they will use information learnt in the classes, but will also be able to 

add more if they do extra research and what you provide them. 
 
Exploration (30-35 minutes) 

• Now that students have had a chance to go over beliefs together as a class, let them 
begin developing thoughts of their own. 

• Give children the article packets telling them that they can use it as an extra resource. 
• Ask them to first map out each religion and its belief so that it’s visible for them. This 

can be done like a web by making a circle in the center of the page with the name of 
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the religion, then have lines point out starting from the religion name to specific 
information about the religion. 

• Tell children that you will be collecting these with their comparison charts.  
• This might take some time because you want them to be thorough. 
• Go around while children are working on their mapping to help children who might 

be having particular difficulties as the attached articles may be difficult. 
• Tell children to bring their completed thinking maps to the next class. 
 

Evaluation (On-going) 
• Observe children as they prepare thinking maps and comparison charts. 
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Teacher Resources 
 
World Religions in Brief 

As we begin the study of Sikh history, we must first understand the world as it existed prior 
to the advent of Gur� N�nak.  This requires us to first understand the early civilizations, their 
literature, religious doctrines and beliefs.  The impact of Gur� N�nak’s mission can be 
comprehended better by examining the ideologies that existed from 2000 BCE up to the 
fifteenth century CE.  

These religions can be divided into three categories: Semitic religions, Aryan traditions and 
what the Western theologians term as ‘philosophies’ or ‘ways of life’.  By ‘Aryan’ what is 
meant are the religions that came into being after the arrival of the Aryans on the Indian 
subcontinent.  In the Aryan tradition we have Vedic, Buddhist and Jain philosophies.  These 
religions must not be seen as Aryan or Hindu religious sects because nearly all of them were 
a revolt against what came to be known as the Hindu Dharam.  Semitic religions include 
those disciplines that have a close connection with the faiths originating in the Middle East 
and have a common creation story. The Semitic religions commonly include Zoroastrianism, 
Judaism, Christianity and Islam.  The third category that is placed somewhere between 
‘religion’ and ‘philosophy’ comprises of Confucianism, Taoism and Shintoism.  It seems that 
these are termed as philosophies in order to differentiate between ‘revelatory’ religions and 
whose founders (or their followers) did not claim prophet hood.  But these ‘philosophies’ 
cover all aspects that a religion is supposed to cover, which is why we have listed them here.  
And we accept them as religions in the same plane as the first two categories.  We will begin 
with a brief overview of the prophets, written cannon, and ideology of these faiths-Judaism, 
Hinduism, Buddhism, Jainism, Christianity, Islam and Sikhi 

 
TIMLELINE OF RELIGIONS 

 
CIRCA RELIGION 
1700 BCE Judaism 
1500 BCE Vedic Age 
1200 BCE Zoroastrianism 
566 BCE Buddhism 
552 BCE Confucianism 
500 BCE Jainism 
400 BCE Taoism 
30 CE Christianity 
570 CE Islam 
600 CE Shintoism 
1499 CE Sikhi 

Judaism 

Judaism is one of the most ancient faiths. The Jews claim their descent from the patriarch 
Abraham. Abraham (fl. c. 1800 BC) was from the Mesopotamian town of Ur of the 
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Chaldees, which he left with his wife, Sarah, to dwell in the land of Canaan in Palestine. A 
famine drove them to Egypt, where Abraham acquired an Egyptian concubine named Hagar, 
who served as Sarah’s handmaid. Through Hagar, Abraham became the father of Ishmael, 
the progenitor of the northern Arabs. Through Sarah, Abraham later had a second son, 
named Isaac, the progenitor of the Jews. The Old Testament is a Jewish cannon and is the 
basis for the later development of Christianity and Islam.  

Old Testament was originally written in Hebrew (with a few short sections in Aramaic, a 
closely related language) during the span of six or seven centuries. These books, thirty-nine 
in number, according to modern reckoning, are the records of a group of Semitic tribes, 
which became a nation after a period of slavery in Egypt. They would later conquer and 
settle in Palestine. They rose to considerable political prominence in that area for a short 
time under their kings, David and Solomon. According to Jewish reckoning, the Old 
Testament is divided into three sections: the Law, the Prophets and the writings.   

Judaism is a monotheistic faith, which is based on the idea of a Covenant with God and 
adherence to the Torah. But we must keep this in mind that the covenant and monotheism 
date back to the time of Moses only. Before Moses, Judaism was polytheistic in its beliefs. 
Historians have not given a concrete date of origin for Judaism.  However, it is commonly 
accepted that biblical Judaism existed between c. 20 BCE to 4 BCE.  The Jewish people 
claim that Abraham was the father of the Hebrew people. Judaism is divided into many 
different sets of believers. The major divisions are: orthodox, reform, conservative, 
progressive, reconstructionist, and liberal. Most scholars however agree that Judaism is 
inseparable from the idea of people hood of Israel (Oxford, 512).  Although, Islam and 
Christianity have the same belief in the Old Testament, Judaism rejects those who follow the 
Christian or Islamic traditions.  

The Torah is the scripture, which contains the teachings of the faith. Many laws also govern 
Judaism. Jewish law is called Halakhah. These laws define various aspects of the Jewish life. 
It is important to note that within the Jewish Diaspora there is a strong sense of nationhood. 
“However varied their communities, all Jews see themselves as members of a community 
whose origins lie in the patriarchal period. Jewish history claims that the contents of the 
Halakhah can be traced to the revelation to Moses on Mount Sinai.”  

Judaism is not proselytizing. Since it does not seek converts there is a grave threat to its 
survival. The sentiments of one Jewish woman are telling: “Judaism is my inheritance. If I’m 
going to hand down an inheritance, the Jews have got to keep going—otherwise, what a 
terrible waste of suffering for all those thousands of years, if we’re going to allow ourselves 
to disappear—through lack of effort, through lack of faith, through lack of love. I mean, what 
would God say? What would Abraham say? What a let down” (Oxford, 514). 

The Jews differ from the Christians and Muslims in how they view the concept of prophet. 
While the Christians and Muslims have one ‘prophet’ each, the Jews have a tradition of God 
sending a prophet each time the Jewish people are in trouble. They have Minor Prophets and 
Major Prophets and a prediction of the coming of the messiah (which is shared by the 
Christians and the Muslims) who will finally deliver them. 
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Hinduism (Vedic) 

Within the dominant Indian culture and society, the Ved�s are given utmost reverence and 
priority. They are said to have originated with the Aryans who invaded India and subjugated 
the Indus Valley civilization in 1500 BCE. Ved�s are used as authority upon which the 
culture of this place is based, although Ved�s were and are accessible to only a few. The 
tradition and the people following this literature are known as Hindu. The word ‘Hindu’, 
which was coined by the Persians and can be found in many of the central Asian languages, 
is not present in any of the vernacular languages. In central Asian languages it generally 
means ‘black, slave, liar, thief, mean person etc’.  According to a Turkish dictionary its meaning 
is a ‘thief or a dacoit’. Some claim that Persian invaders used to call, people living across 
the Sindh� River, as Hindus. But this argument doesn’t stand as the Persian language had 
and used the letter ‘sa’ even at that time as well as in the present. 

In Arabic texts, Al-Hind is a term for the people of modern-day India and ‘Hindu’ was used 
towards the end of the eighteenth century by the British to refer to the people of ‘Hindustan’, 
the area of northwest India. The ‘-ism’ was added to ‘Hindu’ around 1830 to denote the 
culture and religion of the high caste Brahmins in contrast to other religions.  The term was 
soon appropriated by Indians themselves in the context of establishing a national identity 
opposed to colonialism. Hinduism is often characterized as belief in reincarnation (sams�ra) 
determined by the law that all actions have effects (karm�). Hinduism does not have a single 
historical founder, but still there are some kind of practices, texts and beliefs, which are 
central to the concept of being a ‘Hindu’ or a person who believes in Ved�s.  

The Ved� is a large body of literature composed in Sanskrit, a sacred language of Hinduism, 
revered as timeless revelation, which is not of human authorship. The term Ved� means 
‘knowledge’, originally revealed to the ancient sages, conveyed to the community by them, 
and passed through the generations initially as an oral tradition, and finally put together in its 
present form by the sage Vy�s. There are four Ved�s (see attached chart). The one that is 
most commonly referred to and claimed to be the basis of Hindu thought, is the Rig-Ved�.  
Today’s Hindutva protagonist history teaches that all that is Hindu, emanated from the Rig-
Ved�. However, there appears a remarkable dissonance in the textual practices and today’s 
Hinduism. “The religion of the Rig Ved�, although it contributed to certain facets of later day 
Hinduism, is nevertheless distinct from it” (Thapar, 43). “The prevalent attitude within the 
Vedic culture is dominance over others. “The Ved� depicts a life where I gain only at your 
loss, my prosperity entails your ruin, my continued existence depends on your death, my 
eating requires that you become food” (Doniger, 27). 

Vedic Society & Varn�srama-dharma: Two concerns, in particular, dominate the Dharm� 
S�tras and S�stras, one’s obligation (dharm�) with regard to one’s position in society, that is, 
the class (varn�), and obligation with regard to one’s stage of life (�srama). These two 
concerns together became known as varn�srama-dharma whose fulfillment was part of an 
essential definition of a Hindu. 
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Class (Varna) and Caste (J�ti): Vedic society was divided into four classes, Brahmans, 
Nobles or Warriors (r�janya, ksatriya), Commoners (vaisya) and the Serfs (s�dra).  Of the 
four classes (varna), the highest three are known as the ‘twice-born’ (dvija) because their 
male members have undergone an initiation (upanayana), a rite of passage, which gives them 
access to being full members of society, who can marry and perpetuate the ritual traditions.  
This rite, which provides a system that separates the twice born from the fourth estate, the 
‘serfs,’and clearly marks the boundary between those who have access to the Vedic tradition 
and those who do not.  Only the twice born classes were allowed to hear the Ved� and, while 

in an earlier period all twice-born were eligible to learn it, only the Br�hmans came to be its 
guardians, learning it and reciting it during rituals.  The Mannu Smrti states clearly that the 
Brahman’s duty is to teach Ved� and sacrifice for others; the Ksatriy�’s is to practice arms 
and protect people; the Vaisy� should tend cattle, practice agriculture and money-lending; the 
S�dr� should serve the other classes and practice art. Color, reflects the social hierarchy as 
well as the qualities (guna) which are present in varying degrees in all things. Br�hmans 
were associated with white, the color of purity and lightness, Ksatriy�s with red, the color of 
passion and energy, Vaisy�s with yellow, color of the earth, and S�dr�s with black, the color 
of darkness and inertia.  The term j�ti (birth) refers to those endogamous sections of Hindu 
society which we know as ‘castes’.  It refers not only to social classes, but also to all 
categories of beings.  Insects, plants, domestic animals, wild animals and celestial beings are 
all j�tis.  The following features characterize castes: 

-Castes are arranged in a hierarchical structure in any region, with the Br�hmans at the top, 
the untouchables (Harijans/ Dalits) at the bottom. Between these is a wide array of other 
castes. 

-The castes hierarchy is based on the polarity between purity and pollution, the Brahmans 
being the purest and untouchables, impure. 

-The caste of any individual is inalienable; it is a property of the body and cannot be removed 
(except according to some traditions by initiation). 

The �srama system: The second concept in the ideology of dharma is that of life’s stages 
(�sramas). The four stages are: that of the celibate student (brahmac�rya), householder 
(grhastha), hermit or forest dweller (vanaprastha), and renouncer (samny�sa). 

Hindu narrative traditions: The two most important groups of Hindu narrative traditions 
embodied in oral and written texts are the two Epics, Mah�bh�rata and R�m�yana, and the 
Pur�nas. The Itih�sa Pur�na is even known as the ‘fifth Ved�’, although it is classified as 
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smrti and not sruti, and all castes have access to it. Mah�bh�rata is the longest epic poem in 
the world, comprising over 100,000 verses.  According to the tradition, author of the text was 
sage Vy�sa whose name means ‘an arranger’, though scholarship has shown that it was in 
fact compiled over several centuries from the first half of the first millennium BCE, reaching 
its established form by the first century CE. The second slightly shorter epic is R�m�yana, 
the story of King R�ma, attributed to V�lm�ki. As with the Mah�bh�rata there are two major 
recensions, the northern and the southern, the southern being the earlier. There are later 
Sanskrit versions of the text and versions were composed in vernacular languages.  Bhagavad 
G�t�, the ‘Song of the Lord’, is perhaps the most famous of the Hindu scriptures. On the eve 
of the great battle between P�ndavas and Kauravas, Arjuna is faced with a moral dilemma; 
should he fight in the battle and kill members of his family or renounce and go begging for 
alms, thereby avoiding the inevitable bloodshed? There is a conflict within Arjun between 
his duty as a warrior and son of P�ndu to fight, and the ideal of non-violence (ahims�).  In 
response to this, Krishna exhorts him to go to battle, for not to do so would be unmanly and 
dishonorable. The main theme of G�t� can be summarized as: the importance of dharma; 
dharma and renunciation are compatible; action (karma) should be performed with complete 
detachment; the soul is immortal and until liberated is subject to rebirth; the Lord is 
transcendent and immanent; the Lord is reached through devotion (bhakti) by his grace. 

The origin of Hinduism lie in two ancient cultural complexes, the Indus valley civilization 
which flourished from 2500 BCE to about 1500 BCE, thought its roots are much earlier, and 
the Aryan culture which developed during the second millennium BCE. Indus valley 
civilization declined, to be replaced by the culture of the Aryans, an Indo-European people 
originating in the Caucasus region who migrated into South Asia and spread across the 
fertile, northern plains.  The chronology of south Asia has been divided into ancient, 
classical, medieval and modern periods. It is important to remember that there are 
continuities between these periods:  

-The Indus valley civilization (c. 2500 to 1500 BCE): Elements of Hinduism can be traced 
back to this period. 

-The Vedic period (c. 1500 to 500 BCE): The rise of Aryan culture, in contrast to Dravidian, 
occurs during this period.  During this period the Ved�s and the texts of Dham� and ritual 
were formulated and composed.  

-The Epic and Pur�nic period (c. 500 BCE to 500 CE): This period sees the composition of 
the M�habh�rt� and Ram�yan�, as well as the bulk of the Pur�n�s. A number of important 
kingdoms arise, particularly the Gupt� dynasty (c. 320 CE to 500 CE), and the great 
traditions of Vaisnavism, Saivism and Saktism begin to develop. 

-The medieval period (c. 500 CE to 1500 CE): Sees the development of devotion (Bhakti) to 
the major Hindu deities, particularly Vishn�, Siv� and Devi�. There are major developments 
in the theistic traditions of Vaisnavism, Saivism and Saktism. 

-The modern period (c. 1500CE to the present): The rise and fall of two great empires, the 
Mughal and the British, and the origin of India as nation state.  The nineteenth century sees 
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the rise of Renaissance Hinduism and the twentieth century the development of Hinduism as 
a major world religion. 

Buddhism 

Buddhism is a faith that prospered and originated on Indian sub-continent. However, today, 
traces of this great thought are mostly eradicated in the place of its origin. Although 
academics dispute the reasons for Buddhism’s decline in India, many do point to the great 
assimilation of Buddhism into the Hindu fold. This faith began with the enlightenment of 
Gotama.  

Towards the end of the seventh century B.C., in the city of Kapilavastu, the capital of a small 
kingdom of the same name situated in Central India at the foot of the mountains of Nepaul, 
north of the present kingdom of Oudh, the Buddha was born. He was named as Siddh�rtha, 
His father Suddhodana, of the tribe of the Sh�kyas, a descendant of the great solar race of the 
Gautamides, ruled over the country. His mother, M�y� Devi, was the daughter of the King 
Suprabuddha. She died seven days after his birth. The orphan child was confined to the care 
of his mother’s sister, Praj�pat� Gotam�, another of his father’s wives, who at a later period, 
in the days of the Buddha’s teaching, became one of his most fervent adherents. They tried to 
bind the young man to the throne by marrying him early to a beautiful girl beautiful girl 
Gop�, the daughter of Dand�p�n�, of Sh�kya tribe.  

One day, as he drove with a numerous escort through the eastern gate of the city, on his way 
to visit the garden of Lumbini, he met a decrepit old man, with wrinkled skin and bald head, 
whose veins and muscles stood out like cords, while his chattering teeth hardly permitted the 
utterance any word. On inquiring about the man from the charioteer, he got a reply that man 
was overcome by age with weakened senses, suffering had destroyed his strength; he had 
been cast aside by his relations, and because he was incompetent in business, he was 
abandoned. But his is not a condition peculiar to his family. In all living beings youth is 
conquered by age your father and mother all your relations and allies will end thus, it is the 
natural and fatal issue. Disheartened by the condition of the old man he returned without 
paying a visit to the garden.  

A last meeting decided, and put an end to all his hesitation. He was leaving the city by the 
northern gate, where he saw a Bhikshu or mendicant, who by his calm, chastened, and 
reserved demeanor, seemed dedicated to the calling of a Brahama-chari; he stood with 
lowered eyes, fixing his graze no further than the length of a yoke, in a befitting manner, 
wearing with dignity the garment of a monk and carrying an alms-bowl.  ‘Who is this man’; 
inquired the prince.  Charioteer said that the man is one of those called Bhikshus; he has 
renounced all lustful desires, and leads a most austere life, he strives to subdue himself, and 
has become a mendicant. ‘That is right and well said’, replied Siddh�rtha, “the choice of a 
religious life has ever been lauded by sages, it will be my resource and the resource of others, 
it will become to us an efflorescence of life, happiness and immortality.”   

The young prince having come to determination went home. If I can neither escape the fear 
of old age, nor sickness, nor death, nor decay, “O Lord if you cannot grant me these four 
chief things bestow on me at least one thing, grant that on disappearing from this earth I shall 
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be for ever freed from the vicissitudes of transmigration.”  He decided to depart from his 
family and the people.   

He died, or as the Buddhsts legends say, he entered into Nirvana, in the eightieth year of his 
life. He was in the country of the Mallas, near the river Achiravat�, about half a mile 
northwest of the city of Kusi-nagara, when he was seized with a sudden faintness. He 
stopped in a grove of salas, under a tree of this species (Shorea robusta), and died. Hiouen-
Thsang, a Chinese monk in 630 CE saw the four sala trees, all equal height, under which it 
was said the Buddha rested and drew his last breath.   

Buddha viewed human existence as essentially miserable and sorrowful. His ideology is 
about eradicating this sorrow. Death is not considered a means of escaping this sorrow. The 
only way to release oneself from this miserable fate is to suppress desire.  It also has a theory 
of rebirth and karma. According to this doctrine merits and demerits of a being in past 
existence determine one’s condition in the present life. Buddha held that to be born is an 
evil, that the highest good is deliverance from rebirth, that good karma will effect such 
deliverance, and that the acquisition of good karma requires a strictly moral life. It is rather 
an astonishing fact that the Buddha, although preaching absolute renunciation and ascetic 
celibacy, not only respected family duties, but also placed them in the very first rank.   

The Buddha himself wrote nothing, his principal adherents, assembled in Council directly 
after his death, settled in the S�tras the words of the Master, and the doctrine which was 
about to become a dogma. The teachings of Gautama are normally summarized into the Four 
Noble Truths (�ry�ni saty�ni), which in due order must indeed precede all the others and the 
Eight fold Path.  

The following are the four truths: 
1. The state of suffering or sorrow which assails man under one form or another.  
2. The cause of suffering is the passions, sinful lusts. 
3. Third Noble truth a fitting consolation for the sad reality of the first two, is that sorrow 

will cease by Nirv�n� (cessation of sorrow), the supreme goal by the man’s efforts.  
4. The fourth truth, which forms the principal belief of Buddhism is the path leading to the 

cessation of sorrow the method of salvation, the way that leads to Nirv�n� (marga, in P�l� 
magga). 

Nirvana is generally defined as the extinction of personality, which is unique in Buddhist 
ideology.  The way or method of salvation is called ‘The Noble Eight fold Path’. The 
following are the eight divisions of the method. 
1. Right view or belief that is faith and orthodoxy. 
2. Right judgment or thought, which dispels all doubt and uncertainty. 
3. Right words or speech that is perfect truthfulness. 
4. Right action, pure and honest line of conduct, for the achievement of The Right Aims.  
5. Right means of livelihood seeking for maintenance in an upright and sinless occupation, 

in other words by a religious profession. 
6. Right endeavor that is the right application of the mind of all the precepts of the law 
7. Right recollection or memory which retails a clear and exact recollection of past actions. 
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8. Right meditation, leading intellect even below to quietude bordering on that of the 
Nirvana.  

Buddhism also has two major sects, which originated several hundred years after Gotama’s 
death. They are Hinyana and Mahayana Buddhism. Mah�y�na (which means ‘large 
vehicle’) is the later development as opposed to the salient features of early Buddhism 
termed Hinay�na (meaning ‘small vehicle’). Term ‘Theravada Buddhism’, which is now 
persistently used in Buddhist world was used by Mah�y�nists for the Hinay�nists. 

Buddhism flourished under the rule of Ashoka in the third century BCE. Buddhists generally 
view his empire as that of the most just ruler. Ashoka adopted the Buddhist ethics as the 
philosophy of his reign. 

Jainism 

Jainism is believed to have come down to us through 24 teachers, called T�rthankars 
(founders of the faith) Rsabha stands first in this list. However, the first 22 t�rthankars seems 
to be mythical and last two, historical personalities. Historical evidence places the existence 
of the 23rd and 24th teachers in the sixth century BC. The former was known as Arhat P�rsva. 
The latter, Vardham�na Mah�v�ra (599-527 BC), was a contemporary of Buddha. 

The last teacher was Vardham�na, also called Mah�v�ra.  He was the son of king Siddhartha 
of Kundapura or Kundagr�ma. His parents were worshippers of Parsva. Mah�v�ra lived 30 
years among the householders under the name of ‘Videha’. After his parents’ death he made 
up his mind to retire from the world. He went through Kundapura to “a park called the 
Shandapura of the Jn�tr and proceeded to the excellent tree Asoka” (p. 259), where he 
entered the life of houselessness. For a year and month he wore clothes and then he walked 
about naked. For more than 12 years he neglected his body and passed extreme self-
mortification.  He wandered over wide areas for preaching Jainism. The last 30 years of his 
life were spent in teaching his religious system and organizing his order of ascetics. Jainism 
was fortunate to have a strong royal patronage. Mah�v�ra had the greatest patrons in 
Bimbis�ra and Aj�ta�tru of Magadha and in Chetaka, his own uncle of the Lichavi dynasty.  
Chetaka’s daughters helped much to propagate this faith. Hence it shows that Jainism was an 
established religion in Kalinga and that the Nandas were its devotees.  The Mauryas also 
were its staunch supporters. 

Jainism originated in the Ganges basin. Eventually, the religion developed its base in 
Mathura.  Jainism also has traces of ancient teachings linked to the Indus Valley Civilization.  
According to Jain teachings, the main aim of spiritual endeavor lies in renouncing the world 
and freeing the soul from karma. Jain teaching lays stress upon the doctrine that man’s 
personality is dual, comprising both material and spiritual natures. It rejects the Ved�ntic 
doctrine of the universal soul. Overall, Jainism rejects the idea of a creator God.  This faith 
allows every soul to have the potential for spiritual enlightenment. However, Jainism is based 
on strict discipline and radical asceticism in order to attain ultimate spiritual bliss. The 
monks and nuns take on five vows, which they follow rigidly. These are ahimsa (non-injury); 
satya (speaking the truth); asteya (not taking anything not given); brahmacharya (chastity); 
and aparigraha (detachment from places, persons and things). 
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Jainism is more commonly known in the world due to its strict adherence to the idea of 
ahimsa (non-violence). Within this context, Jain followers used to sweep the ground before 
they walked and wore masks so as not to harm any living thing. However, one must note that 
this idea is also a marked departure from the common Hindu practice of sacrificing animals.  
It also rejects the Ved�s and other Hindu practices. Jains believe that not only, men and 
animals, but also plants, minerals capable of growth, air, wind and fire possess souls (j�va) 
endowed with various degrees of consciousness. They hold that it is possible to inflict pain 
on a stone, or even on air and water. Because of Jainism’s vow of ahimsa it passively folded 
into Brahmanism, without putting up any struggle against assimilation. 

Christianity 

Christian faith is based on the life and teachings of Jesus Christ of Nazareth. It is the 
disclosure by God to Jesus on how to reconcile the self with God. Jesus is believed to be the 
Son of God.  He was born to Jewish parents in Palestine. He fulfilled his ministry at the time 
when Pontius Pliate was the Roman governor of the province.  Those Jews who began to 
follow Jesus’ teachings did so because they believed he was the Messiah promised by the 
prophets of the Old Testament.  There are three major events in Jesus’ life that forms the 
basis of Christian thought and worship of Christ. They are Immaculate Conception, 
Resurrection and Ascension.  

Christians believe in one God, who created humankind, humans are essentially good but 
sinful in living. Therefore the death and resurrection of Christ represents the salvation of 
humankind. Although God is believed to be one, He is represented as three in one person, 
which is known as the Trinity of God (He is the Father, the Son and the Holy Spirit). Christ 
is his manifestation as Son. Within this context, it is Christ who will pass judgment on the 
people at the end of the world. He will decide who will enter the kingdom of heaven and 
who will spend eternity in hell.   

The essence of Christian message may be given in the words of a verse from the Bible; ‘God 
was in Christ reconciling the world to himself, no longer holding men’s misdeeds against 
them’ (2 Cor. 5: 19- New English Bible). The Bible has a central place in the life and 
worship of the Christian church.  Acts of worship usually include reading from both, the Old 
and the New Testaments. In private devotion and meditation, a Christian uses Bible.  The 
Bible consists of two collections of books known as Old Testament and the New Testament.   
The Old Testament is the sacred scriptures of the Jew as well as the first art of the Christian 
scriptures. Christianity arose within the Jewish religion and was at first reckoned as one of 
its sects, and Old Testaments formed its sole scripture for the first century or more of its 
existence. New Testament was for the most part written during the second half of the First 
century of Christian era. The greater part of the New Testament was accepted as authoritative 
by the end of the 2nd century, but doubts still remained about a few.  

Just as Christ gives his followers a share in his sacrifice through the Eucharist, so also does 
he give them a share in his priesthood and sovereign authority. This requires a special kind 
of commitment in which one must make a public act of allegiance to Christ and adherence to 
the spiritual family that he established namely the church. This is done in another religious 
service, which was also instituted by Christ and is called baptism. The word means washing
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or plunging into water. Baptism is an initiation just as circumcision is for the Jews.  It is 
identification with Christ; the true son of God, by which men become true children of God, 
sharing his eternal life.   

Many centuries after Christianity parted ways with Judaism, many Christians continued to 
believe that Jewish Torah should still be observed.  But majority believed that keeping Torah 
was not a pre-condition for being in covenant relation with God. The parting of ways 
occurred when the consequences of Christ were universalized and made applicable to all 
people.  The parting was complete when after the fall of Jerusalem in 70 CE, Judaism 
became increasingly hostile to the Christians, which led to Christian anti-Semitism which 
(though moderated) continues to this day.  In the early centuries, Christianity was seen with 
suspicion because it was ‘a new and noxious superstition’.  The reason could be that it 
propagated an exclusive monotheism that contrasted with prevailing Graeco-Roman 
syncreticisms. This eventually led to a conflict with imperial authorities and resulted in 
‘Christian martyrs’. Wherever martyrdom occurred, Christianity seemed to have gained 
more strength, which led to the witness and cult of martyrs gaining in strength. But real 
expansion of Christianity started when Constantine gave his support to the Christians. After 
Theodosius I (emperor from 379 to 395) recognized Christianity as the religion of the 
Empire, it became the major religion of the Roman world.  

Islam 

The Prophet: Abu al-Qasim Muhammad belonged to the family Banu Hashim of Qureysh 
tribe. He was born to Abdull and Amina, daughter of Wahab of Zuhra clan, also belonging 
to the same tribe. As the tradition goes, He was born in Mecca on Monday, but the precise 
date of his birth is not actually known, and is variously said to be between 567 and 573 CE, 
the commonly accepted date being c. 570 CE. Muhammad was born four months after the 
death of his father.  He was six, when his mother also passed away and he was under the care 
of his grandfather Abd-al-Muttalib, who is said to have taken the orphan to Kaaba to be 
presented to the shrine deity Hubal. It is said that when he was still small, two figures who 
were later identified as angels, visited him. The angels ‘opened his chest and stirred their 
hands inside’. This was the first of many unusual experiences that Muhammad experienced 
in his life. On the death of his grandfather, two years later, his Uncle Abu Talib, an 
influential man of Mecca, took charge of him.  These early years were uneventful, and he 
was employed, like other lads, in tending the goats and sheep of Mecca.  In about 582, when 
he was twelve, Abu took him to Syria on a business journey lasting several months.  Until he 
was over twenty, Muhammad continued to travel with him on his caravan trek to northern 
Arabia, Palestine and Syria, where he came across Christians and Jews and became 
acquainted with their lifestyle. This may explain the similarities between Jewish, Christian 
and Islamic teachings. It was here that he met the monk named Bahira, who was the first to 
recognize the signs of a messiah in him. 

When he was twenty-five, Abu recommended him to a rich widow of the Qureysh tribe.  
Khadija, daughter of Khuwaylid, was already twice widowed and the mother of two sons and 
a daughter by her former husbands. He was entrusted with the management of her treading 
enterprise.  In 595, shortly after joining her service, Muhammad married her, and thereafter 
till his flight to Medina in 622, lived in her house. Khadija is generally said to have been 
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forty years old at the time of her marriage to the prophet, but one writer, Ibl Habib, records 
that she was twenty-eight. This seems more likely, since she bore Muhammad two sons, 
Kasim and Abdulla, both of whom died in infancy (Muhammad was often called Abul 
Kasim, after his son, Kasim), and four daughters; Zaynab, Rokaya; Umm Kulthum and 
Fatima.  Only Fatima survived the Prophet, and it was only through her that the line of the 
Prophet was perpetuated.  Khadija died in 619 when Muhammad was forty-nine.  Her tomb 
is in the valley just above Mecca.  A few weeks later his uncle, Abu Talib, also died. 

One day (c. AD 610), when Muhammad was about forty years old, he withdrew himself 
alone to a cave at the foot of Mount Hira, a stony hill about three miles north east of Mecca.  
That same night, the twenty-seventh night of Ramadan, called the Koran the Night of Power 
(laylat-al-kadr), while rapt in meditation, he heard a voice that commanded him saying, 
‘Read (ikra),’ and he asked, ‘What shall I read’.  He said that he was not a reader, at which 
point he felt squeezed so that he could barely breathe.  The voice repeated, ‘Read in the name 
of Allah who created man from a clot of blood (a drop).  Read, for the lord is beneficent and 
has taught man the use of the pen (kalam), and by that pen, He teaches man what he knows 
not.’  This is said to be the first revelation of the Prophet which forms the beginning of the 
earliest chapter of the Koran (Sura 96). This presence was later identifies as angel 
Gabriel/Jibril.  In Koran, Muhammad is referred to as the ‘unlettered’ (ummi) prophet.  He 
could not read or write.  It was asserted by Muslim theologians that he was not to be regarded 
as a man of book learning.  It was necessary to have a prophetic vessel unpolluted by 
‘intellectual’ knowledge of scripts, in order that a pure scripture might be produced. The 
illiteracy of the prophet thus confirms the miraculous origin of Koran.   

Muhammad initially thought that he had gone mad and even thought of killing himself but 
was dissuaded by Khadijah. It was not until c. 613 CE that Muhammad began preaching 
publicly. As the teachings of Muhammad contradicted the beliefs of the establishment, he 
became the focus of persecution.  As it grew worse, he was invited to Yathrib to make his 
way of unity a practical reconciliation between the two feuding ruling families there.  This 
move was made in 622 CE, and is termed as Hijra by the Muslims.  This is also the point 
from where the Islamic calendar, Hijri, starts. It was here that the first Muslim community 
was established.  (Most of the pre-Islamic Arab tribes followed a lunar calendar, which 
Muhammad retained and which Muslims still use.  Friday, a day dedicated to the moon in 
many pagan communities was the day appointed for public assembly (juma) among the 
ancient Arabs. The first day of the Muslim era was a Friday. During all this time 
Muhammad continued to receive revelations. Yathrib became known as ‘al-Madina’ (the 
City’).  In February 623 a few months after he had settled in Medina, Muhammad organized 
his first raiding expedition (razya) against a Mecca caravan. Hostilities from Mecca did not 
cease and eventually led to the Battle of Badr in 624 CE.  Here a small army of Muslims 
defeated a much larger army of the Meccans.  The result was reversed in 625 CE in the Battle 
of Uhud.  Eventually, in 630 CE, the hostilities ended when Muhammad led his followers to 
capture Mecca and freed it of its idols.   

In all Muhammad organized well over 100 raiding expeditions.  Muhammad died at the noon 
of a Monday on 8th June 632 CE, without a son or successor.  He was the last and the greatest 
and considered to be the seal of prophets. All the prophets before him were only his 
forerunners. Due to the conflict of successorship, Islamic people got divided into Shias and 
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Sunnahs. Shias accepted Ali ibn-abi-Talib as the successors to Muhammad while the Sunnah 
did not. On this issue Shiahs broke off from the majority. Ali eventually became the fourth 
Caliph in the faith.  Thus the successors became known as Caliphs or Khalifas.  The first four 
Caliphs were amongst the earliest converts to Islam and trusted companions of Muhammad 
himself. The Caliphate continued well into the 20th century.  The first four Caliphs, 
according to their Caliphate, were: Abu Bakr (632-634); Umar ibn-al-Khattab (634-644); 
Uthman ibn-Affan (644-656); Ali ibn-abi-Talib (656-661). 

Islam believes in the Jewish bible, however the revelations to Muhammad are the true 
cannon of this faith.  It wholly rejects the Christian idea of the trinity.  The word Islam can be 
simply translated to mean surrender. This surrender is only to the One Supreme Being,  
Allah. The Allah, a name said to be derived from the root al, ‘god’, which itself is based on 
the phoneme l, the nucleus of the divine name in many Semitic language.  To distinguish him 
from the other gods, he was given the title of Allah Taala, ‘God Most High’.  He was revered 
mainly by those pre-Islamic Arabs who tended to monotheism and even the Arabs Jews and 
Christians of those days referred to God as ‘Allah’.  In the Koran (7:179) it is said that Allah 
has ‘most excellent names’ (asma-al-husna). Three female deities named in the Koran 
(53:19)- Allat, Ozza and Manat-deserve special brief mention. In the Hejaz these three 
goddesses, who presided over the planetary bodies, were spoken of as the ‘daughters of 
Allah’ (banat Allah)  

Sikh� 

Five hundred years ago, Gur� N�nak’s divine experience inspired a revolution in South Asia 
that sought to reform the social and religious conditions of the time. Gur� N�nak, the first 
Gur�-Prophet, transformed a society in which blind faith, religious rituals, and social 
inequalities were a norm. In this new society, all people would follow faith intelligently and 
devoutly, in conjunction with an acceptance of equal rights and statuses. This revolution 
directly resulted from the formation of Sikh� - a belief system and way of life - as revealed to 
Gur� N�nak in the early sixteenth century. Over the next 240 years, each of the following 
nine Gur�-Prophets would contribute to the revolution through the articulation of theology 
and the establishment of institutions.  
 
The Sikh faith emerged in the context of the Muslim-Hindu confrontation, a conflict 
representative of the colliding Semitic and Aryan cultures. This clash occurred in the South 
Asian region of Pañj�b – the land of five rivers. But rather than attempting to combine the 
two belief systems, Gur� N�nak laid the foundations for a distinctly revealed and 
monotheistic faith; a religion with its own prophet-hood, scripture, and ethical code.  
 
Basic Beliefs 
 
The Sikh vision seeks to create an open, progressive society while developing an organized 
resistance to the perversion of mind. As the individual seeks to experience Love in its purest 
form, all thoughts and actions translate into a continually flowing celebration of life. Sikhs 
aspire to live in the glory of God and love for humanity through spiritual experiences, but at 
the same time, they are responsible for contributing to the global community.  
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In the M�l Mantr, the opening and root verse of the Sikh scriptural canon, Gur� N�nak 
expresses various qualities of the Almighty. This reflection of the Divine illustrates what a 
Sikh should strive for - perfection through the development of godly attributes: 
 
 

 �� 	
����
��� One Universal Integrative Force�
����
��!� ��	������ Identified by Truth�
�����!"!� 
���������
��� Pervasive Creator�
�
#$!� �	������ Fearless�
�
��!� �	���	��� Without Enmity�
% ����� ���� �
��������	� Timeless Being�
% ��
�� ������ Unborn�
��#�� �	����� Self-Illumined�
�!�������� ���������	� Attained by the Grace of the Gur� 

 
Three basic tenets of Sikh living are: 

• ��������� – Remembrance 
      To be in constant remembrance of the All-pervading; introspective living    

• �	����
���� – Earn 
To earn in a just manner with integrity and honesty; truthful living 

• ��������
�� – Share 
To benefit peers and share with the needy; distributive living 

 
Gur� in the Sikh Tradition 
 
The term ‘gur�’ is derived from two words: g� – darkness, and r� – light. Essentially, a gur� 
is one who dispels darkness. In the Sikh tradition, the Gur� stands as a line of prophet-
genius; an institution which guides the seeker from ignorance to enlightenment. It is the 
message of the Gur� that plays a stimulating role as the link between a Sikh and Realization.  

 
As the Gur�s were blessed with indistinguishable experiences of the All-Knowing, they 
enjoyed a common spiritual wisdom or ‘divine light.’ The Gur�s shared their thoughts and 
messages in musical arrangements, revelatory messages composed to provide humanity a 
path to godliness. Their compositions were compiled into the Gur� Granth S�hib, which was 
granted spiritual authority by Gur� Gobind Singh in 1708. Nine years earlier, the Tenth 
N�nak had given physical authority of the Sikhs to the Kh�ls� Panth, the order of committed 
Sikhs. As the Kh�ls� Panth operates in accordance with the Gur� Granth S�hib, these two 
institutions jointly serve as Gur� Granth-Panth, the present Gur� of the Sikhs. 
 
It is important to note that the Gur�s clarified that they were human beings, and therefore, not 
to be worshipped. Of equal importance, Gur�dom was not a role which one inherited through 
lineage, but instead, a position given by merit: only the perfect were recognized as what 
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Sikhs refer to as ‘The True Sovereign.’ Since all Gur�s are considered part of one Divine 
Light, they shared the single identity of N�nak.   
 
 

Gur� Order Gur�dom 

Gur� N�nak N�nak I 1469 – 1539 
Gur� Angad N�nak II 1539 – 1552 
Gur� Amard�s N�nak III 1552 – 1574 
Gur� R�md�s N�nak IV 1574 – 1581 
Gur� Arjan N�nak V 1581 – 1606 
Gur� Hargobind N�nak VI 1606 – 1644 
Gur� Harir�� N�nak VII 1644 – 1661 
Gur� Harikrishan N�nak VIII 1661 – 1664 
Gur� Teghbah�dur N�nak IX 1664 – 1675 
Gur� Gobind Singh N�nak X 1675 – 1708 
Gur� Granth-Panth  1708 -  

 
 
Gur� Granth S�hib 
 
The Gur� Granth S�hib is the scriptural canon of the Sikhs, a compilation of revelatory 
writings by enlightened individuals. It includes compositions from six Gur�s, three devotees, 
fifteen saints of various religious traditions, and several bards from the Gur�’s court.  The 
inclusion of non-Sikh contributors highlights the Sikh faith’s universal nature, a universality 
that stems from the belief that people from any faith structure can experience Oneness. 
 
The Gur� Granth S�hib is written in Gurmukh�, a script institutionalized by Gur� Angad 
(N�nak II). Every hymn is written to a musical measure called a r�g. Initially known as the 
�di Granth, it was compiled by Gur� Arjan (N�nak V) and placed in Darb�r S�hib, Amritsar 
in 1604. After Gur� Gobind Singh had the compositions of Gur� Teghbah�dur (N�nak IX) 
added to the �di Granth, he raised the canon to the status of Gur�dom, ordaining it as the 
Gur� Granth S�hib in 1708. 
  
Gur� Granth S�hib is an infinite prayer embracing only those parts of universal cultures that 
have the potentialities to be generous, sublime, and impartial. Its revelation admits no 
intrusion that might disturb the flow of its spiritual creativity: the message is general in its 
application to people from all walks of life. It contains a timeless value system, untainted by 
temporal or secular matters. The Gur� Granth S�hib is not a code of ethical conduct or social 
organization, though it proposes a social context for practice of religion and ethical conduct. 
These ideas remain unchanged in the consideration of self-interest – the beliefs are 
uncompromising in their principles. Witnesses of the canon observe the uniqueness of 
scriptural status encompassing the lively excellence of soul, body and society as articulated 
in the Gur� Granth S�hib. 
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The Birth of the Kh�ls� 
 
On Vais�kh� day in 1699, Gur� Gobind Singh institutionalized the ‘Order of committed 
Sikhs,’ commonly known as the Kh�ls�. After inaugurating five devoted Sikhs in the 
presence of the entire congregation, the Gur� asked them to initiate him in the same manner, 
thus emphasizing the equality in the relationship between the Gur� and his disciples. This 
action institutionalized the idea of leader-servant introduced by Gur� N�nak over 200 years 
earlier. 
 
Since its inception, the initiation ceremony has become mandatory for all Sikhs. Once an 
individual makes this commitment, that person is responsible for upholding the discipline as 
expressed in the Panthic Rahit Mari�d�, Sikh code of conduct. In the decision to become a 
member of this order, one voluntarily surrenders the self to the Gur�, an action that indicates 
a continuous effort to live according to the Gur�’s wisdom. Although it is necessary, this 
decision is not an end in itself; rather, the journey of spirituality only begins in this humble 
submission.  
 
The Panth was an order where people would strive for perfection, an institution established 
as a result of the contributions made by the nine Gur�-prophets preceding Gur� Gobind 
Singh. The groundwork set by Gur� N�nak had been cultivated by each Gur�, developing a 
community whose responsibility progressed, and finally culminating in the creation of the 
Kh�ls� Panth. This individual was to be a saint-soldier with high moral and excellent 
character. Whether man or woman, the Kh�ls� would be strong, courageous, learned, and 
wise. They would live their life with great discipline and honesty, and the combination of 
virtue and courage is the strength of this order. The order was an assurance against the 
ruthless exploitation of masses by their masters, and a device for overcoming hurdles that 
lied in the practice of holiness and spiritualism. Gur� Gobind Singh commanded his 
followers to use the sword only as a last resort, that is, when all peaceful methods have failed 
– an idea justified by the Gur�’s ordinance to fight for self-defense, protection of the 
oppressed, and the establishment of a Sikh nation-state. This was the spirit of the Kh�ls�.   
 
 
The Sikh Identity  
 
The significance of the ‘articles of faith’ is situated in the relationship between a Sikh and the 
Gur�. As adherents recognize these articles as gifts from their beloved Gur�, these objects 
are worn with absolute love and appreciation. The Sikh identity is such that every action 
stands as a reflection of the people – every Sikh is a representative of the faith. Therefore, the 
Sikh appearance also encourages its adherents to continually portray the community in a 
positive light. The five K’s, as they are popularly termed, are: 
 

1. �� – uncut hair  
2. ������ – comb 
3. ���� – iron bracelet 
4. ���� – soldier-shorts 
5. �	���� – traditional sword 
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Sikhs also wear a dast�r – turban as a head covering for their unshorn hair.  This unique 
external identity, an assertion of sovereignty and a major part of the Sikh psyche, resonates 
the Sikh values of realizing the nobility and divinity within each individual.   
 
The Sikh code of conduct was not created as a means to achieve the end; in other words, it is 
not the spiritual authority of the Sikhs. Rather, the discipline was devised to guide Sikhs in 
their journey – each protocol was deliberately established to assist individuals in their 
everyday living as members of the faith. The code of conduct also provides a framework for 
unity through the provision of procedural implementation.  
 
Along with maintaining the five articles of faith, Sikhs are required to refrain from: 
 

1. Trimming, shaving or removing hair from the body 
2. Eating hal�l or sacrificial meat 
3. Consuming tobacco, alcohol, or recreational intoxicants of any type 
4. Engaging in extramarital affairs 
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Grade: 5 
Lesson Number: 6 
Unit Name: Comparative Religions 
Course: Virs� 
Title:   Comparative Religions- Beliefs II 
 
Standards 
Standard 5: Comparative Religion: Belief 

• Students compare and contrast basic Sikh beliefs with those of other faiths. 
o Students will create comparison charts with other world faiths including: 

Judaism, Hinduism, Christianity, Islam, Brahmanical Hinduism, Judaism, and 
Buddhism. 

 
Objectives 

1. Children will develop strategies to compare and contrast basic Sikh beliefs with other 
religions. 

 
Prerequisites 

• This is the second of a set of two lessons on comparative analysis of different 
religious beliefs. 

 
Materials 

• Lots of Chart Paper 
• Markers 
• Pens/Pencils 
• Different colored highlighters  

 
Advanced Preparation 

• Bring to class examples of comparison charts. (www.enchantedlearning.com) 
 
Engagement (5 minutes) 

• Ask children to take out their thinking maps from the previous class (Lesson Number 
5).  

• Give them a few minutes to say how they feel (it was overwhelming, it was boring, 
etc…let them get it out of their system.) 

• Then tell children that each one of them is going to do a comparison chart of religious 
beliefs.  In this chart they should be able to show you similarities and differences 
between religious beliefs particularly with Sikh beliefs. 

 
Exploration (30-35 minutes) 

• To begin with ask children to figure out a way to separate the similarities and 
differences between the religions— you can give them examples they can highlight 
similarities, circle differences,  write it out….tell them to organize it according to 
what works best for them. 

• After everyone is done with that, stop and tell them that they’ll be doing their 
comparison charts, but you want to discuss some ways they may go about doing that.  
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Discuss ways and let them come up with ideas. The reason for doing this is that if 
you have children who are stuck, they get ideas. 

• Have them work on their charts. You will have to gauge time. If you think they’ll be 
able to finish this before the end of the class well and good, if not have children bring 
them to you for the next class. 

• At the end of class collect charts from children.  
 

Extension (10-15 min) 
• If you have time you can make groups of four to six and have them share their 

comparison charts with the group. 
• Collect the thinking maps and comparison charts. 

 
Evaluation (On-going) 

• You can evaluate children’s process through looking at the transition from the 
thinking map to the comparison chart. 

• You also need to look for clarity of information and accurate comparisons and 
contrasts. 
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Grade: 5  
Lesson Number: 7 
Unit Name: Sodar Rahir�s 
Course: Virs� 
Title:   Sodar Rahir�s 
 
Standards 
Standard 6: Recitation of Rahir����s 

• Students recite the Rahir�s. 
 

Objectives 
1. Students learn to recite Rahir�s and develop a general understanding of the Sabads. 

 
Prerequisites 

• This is a lesson plan that will lead to the memorization of Rahir�s in the language arts 
class. 

 
Materials 

• Audio version of Sodar Rahir�s (available in Audio CD; Track 10) 
• CD player 
• Nitnem poth�s printed by Sikh Missionary College (this poth� has accurate breaks that 

will help children better follow along) 
 
Advanced Preparation 

• Teacher should be familiar with background of Rahir�s.  
 
Engagement (5-10 minutes) 

• Ask children if they have heard of Rahir�s? Most likely some kids will know, but if 
they don’t, play little bit of an audio version to see if they recognize it.   

• Further ask them what they know about Rahir�s.  At the very least they should be 
able to tell you that it is an evening prayer. 

 
Exploration (10-15 minutes) 

• Now begin explaining to children that Sodar is part of nitnem which is recited in the 
evening. Ask them what the five nitnem b�n�s are. (Japuj�, J�p, Ten Savay�, Rahir�s 
and Sohil�) 

• This B��� is a collection of hymns of five different Gur�s- Gur� N�nak S�hib, Gur� 
Amard�s S�hib, Gur� R�md�s S�hib, and Gur� Arjan S�hib.  

• The Rahiras as recorded in the Gur� Granth S�hib does not contain Banis from the 
“Dasam Granth.”  These were added in Rahir�s S�hib in the late 19th century. This 
was later approved by Panth and the Shiroman� Gurdu�r� Prabandhak Committee 
(SGPC) which printed the Sikh Rahit Mari�d�. 

• It is said that evening during the time of Gur� N�nak S�hib some form of Rahir�s was 
recited. 

• It mainly talks about the praises of V�hgur� and reminds us how to live our life. 
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Explanation/Extension (20-25 minutes) 
• Have children wash their hands and cover their heads. 
• Give each student the attached translation of the first Sabad and have them read over 

the translation.  Tell them that this is also the 27th pau�� in Japuj� S�hib, though there 
are some grammar related differences. 

• Then give them nitnem poth�s and ask them to open to Rahir�s. 
• Play the entire Rahir�s on the audio and have children follow along. 
• If you have time at the end, go over just the first Sabad you reading one line first and 

the children repeating after you. 
• Ask children to try and memorize the first Sabad on Sodar for their next class. Also 

encourage them to introduce Rahir�s as their evening routine for themselves and their 
family. 

 
Evaluation (On-going) 

• Review information learned in this class during next class. 
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Teacher Resources 

Rahir�s 

The Rahir�s is the evening prayer of the Sikhs. It is recited at the end of a working day. Its 
purpose is to add energy to one's being, and covers a Sikh's actions and living 
environments.The sabad to be discussed follows.  

www.gurugranthdarpan.com�
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Grade: 5 
Lesson Number: 8 
Unit Name: N�nak’s Travels 
Course: Virs� 
Title:   Gur� N�nak - I 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events from the S�kh�s.  Students will illustrate features of 
society at Kart�rpur. 

 
Objectives 

1. Students review the life of Gur� N�nak. 
 
Prerequisites 

• This is the first lesson in a series of lesson plans on Gur� N�nak.  This class will 
mainly be used as a review from other grade levels.  

 
Materials 

• Book- Gur� N�nak Dev and His Teachings, by Prof. S�hib Singh, translated by Dalip 
Singh, published by Lok Sahit Prakashan, Amritsar; 2002, Chapter 1, pp21-38 

• Paper 
• Pen/Pencil 

 
Advanced Preparation 

• Teacher should be familiar with Gur� N�nak’s life and chapter one that will be given 
to children as follow-up reading.   

 
Engagement (25-30 minutes) 

• Tell children that over the next few weeks they will be learning about the life and 
thought process of Gur� N�nak. To begin with you want to know what the children 
know about Gur� N�nak and his life. If you would like to do this process according to 
a KWL chart then read information below under Teacher Resources. 

• Tell children to take about five minutes to write down, in note form, everything that 
they know about Gur� N�nak.  

• Then depending on the group of children in your class divide children into groups of 
three to four.  

• Give the groups the attached sheet with headlines and have them brainstorm/write 
what they know about that particular topic. Tell them if they want they can use their 
notes from their previous exercise.  Under each section ask them to add anything that 
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they know about that topic and Gur� N�nak. Tell them that they will be presenting it 
to the entire group.  
o Birthplace and family life- Name of Parents, wife, sister and children 
o Education 
o The Thread Ceremony 
o Gur�’s work as a Cattle Grazer, Shopkeeper, Trader and Farmer 
o Bh�� Mard�n� and Gur� 
o Meeting with S�dh�s 
o M�l Mantr and translation  

• Make sure you are going from group to group to see how progress is going.  Not each 
group will know everything, but make sure you take a quick look at all areas to see if 
something is not way out there. 

• Also pay attention to who is participating, how much and what each individual child’s 
input is, etc…  

 
Exploration (20-25 minutes) 

• Have groups come up and give their presentation.  
•  So that children are getting new information from others, have each group that comes 

up only do two to three sections.   
• After those sections are presented, give the other groups the opportunity to add 

anything that they have on their paper to the two to three topics.   
• Do all the areas, noting any questions, thoughts or comments that children might 

come up with while working. 
• Write down the information of the various categories on chart paper, as groups are 

presenting, for future reference for children and for yourself.  Since the children have 
not yet read the chapter, you do not need to have detailed information.  This is just a 
process to see what they are familiar with.   

 
Explanation/Extension (5-10 minutes) 

• In the last part make a list of things that children would like to learn about Gur� 
N�nak S�hib. Ask children to be realistic, yet not hesitant on what they are really 
interested in learning or particular questions they may have.  Let them know that all 
questions may not be answered, but nonetheless questioning is an important aspect of 
learning. 

 
Evaluation (On-going) 

• For homework, have children read the first chapter of the book.  
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Teacher Resources 
 

• Book- Gur� N�nak Dev and His Teachings, by Prof. S�hib Singh, translated by Dalip 
Singh, published by Lok Sahit Prakashan, Amritsar; 2002, Chapter 1, pp21-38 

• To access information on a KWL chart, read the attached: 
http://www.ncrel.org/sdrs/areas/issues/students/learning/lr2kwl.htm 



Sojh�� � Virs� 
 

© 2013 Sikh Research Institute  42 



Sojh�� � Virs� 
 

© 2013 Sikh Research Institute   43 

Grade: 5 
Lesson Number: 9 
Unit Name:  Gur� N�nak’s travels 
Course: Virs� 
Title:   Gur� N�nak - II 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events from the S�kh�s.  Students will illustrate features of 
society at Kart�rpur. 

 
Objectives 

1. Students explore Gur� N�nak’s life in Sultanpur. 
 
Prerequisites 

• Lesson I on Gur� N�nak’s travels. 
 
Materials 

• Atlas travels of Gur� N�nak, by Fauja Singh and Kirpal Singh 
• Gur� N�nak Dev and His Teachings, by Prof S�hib Singh, translated by Dalip Singh 
• Student response journal 

 
Advanced Preparation 

• Teacher should have read Maps of Gur� N�nak’s Travels. 
• Teacher should have read at least the first two chapters of Gur� N�nak Dev and His 

Teachings.  
• This is the second lesson in the series on Gur� N�nak. 
• Be prepared to discuss any possible questions that students may have after reading 

Chapter One. 
 
Engagement (15-20 minutes) 

• Do a short review of last class, asking students to share their thoughts and comments 
from the last class and more importantly from the readings. (Chapter One) 

• Then tell children that starting with this lesson children should begin thinking about a 
topic that they will be picking to present about Gur� N�nak with their thoughts, 
reactions and questions. 

• Let them know that they will eventually be writing a paper or be doing an oral report 
on the topic that they pick.  Their topic will come from readings and class discussion, 
so they should consider taking notes during class to make it effective for them. 



Sojh�� � Virs� 
 

© 2013 Sikh Research Institute  44 

• Their paper/oral report will highlight a brief background on Pre-Gur� N�nak and then 
can focus on one or two aspects of what they may want to discuss about them in more 
detail. 

• Continue on before you begin talking about Gur� N�nak with a few questions: 
o Does anyone know what Gur� N�nak’s Ud�s�s are referred to? 
o What form of transportation do you think Gur� N�nak used to travel? 
o What is the furthest you’ve traveled? How do you travel, etc…? 
o What are Gur� N�nak S�hib’s three golden rules- N�m Japn�, Van� Chakn� and 

Kirat Karn�? 
 
Exploration (35 minutes) 

• During the exploration relate the second chapter highlighting on:  
o Gur� N�nak being the Mod� upon the recommendation of Bh�� Jai R�m and the 

honesty that he displayed as the store keeper. Gur� N�nak’B�n� and routine of 
singing k�rtan just as he did in Talwand� with Bh�� Mard�n� as his companion. 

o His helping of the poor; Highlight briefly the meeting of Bh�� Bh�girath and 
Mansukh focusing on the effect that was made on Mansukh after meeting a Sikh 
of the Gur� and then the Gur� himself.  

o The episode of Gur� N�nak’s disappearance at the V��  ��(1�/� for three days. If 
children are familiar with this story let them highlight it rather than you. You 
should focus on the end that according to Bh�� Gurd�s as stated in the book, 
“Gur� N�nak at this time was fully attuned with God in a secluded place and was 
pondering over the ways of redemption of the poor people from the tyranny of 
their ruler” (41).  

o Sardar Kipur Singh, in one of his books as well, writes about this incident, “As 
God willed, N�nak, his devotee, was escorted to His presence, to the divine 
presence, and then a cup was given to him, accompanied by the command: 
‘N�nak, pay attention.  This is the cup of holy adoration of my Name; drink it.  I 
am with you, and you do I bless and exalt.  Go, rejoice in my Name, the Name of 
God, and preach to others to do the same.  Let this be your calling.’” 

• Discuss further the prevailing conditions and the need for Gur� N�nak to bring about 
a new spirit. Prevailing conditions were discussed in Lesson Number two, so let 
children verbalize them for you. 

• Gur� N�nak’s need and want to go help the down-trodden. Gur� N�nak and having 
gotten the message from Vahgur� believed that he needed to go and put his thoughts 
in to action to help the down-trodden. 

• Ask children what Gur� N�nak decided to do and what difficulties do they think if 
any would he have to face in wanting to help the poor or those that were denied their 
rights.  He decided to go and travel and spread the message. Some things to highlight 
will be—he having to leave his family behind, traveling through deserts and jungles, 
not necessarily knowing all the languages on the way, having only little clothing on 
his back, etc… 

• In fact Gur� N�nak did decide to travel, left his family behind to help the down-
trodden and spread the message of oneness of humanity. 

• Ask children to highlight for you from the discussion above Gur� N�nak S�hib’s   
three Golden rules. 



Sojh�� � Virs� 
 

© 2013 Sikh Research Institute  45 

•  Continue discussing: 
o Bh�� Mard�n� with the rab�b and accompanying Gur� N�nak wherever he went 

and keeping his daily routine 
o Not all, but some of the brahminical/mechanical practices that were taking place 

and that Gur� N�nak had to deal with. 
o Gur� N�nak’s explanation/stories of why some of these Brahminical practices 

were not useful 
o The clothing that Gur� N�nak and Bh�� Mard�n� wore 
o S�dh�s and their role during those times 
o The daily routine and focus of using of singing and Bh�� Mard�n�’s rab�b 
o Gur� N�nak’s continuous emphases of  there being one Creator; love for the 

creator and fellow human beings in which the creator resided 
• He leaves Sultanpur to go on his first mission in August of 1507- Ask children how 

old was Gur� N�nak at this time?  (Answer: 38yrs) 
 
Explanation/Extension (5-10 minutes) /Evaluation (On-going) 

• Using their response journals, have children write down any questions that they may 
have about the exploration section-anything that interested them in particular, 
something they didn’t understand or are confused about and have them pass their 
journals in to you before the end of the class, so that you can have answers ready and 
prepared for the next time, but also tell them to try to do research and see what they 
come up with.  

• Prepare for next class accordingly. 
 
Evaluation (on-going) 
• For homework, have children read Chapter three of Gur� N�nak Dev and His 

Teachings. 
• Teacher will ultimately evaluate this unit based on students’ information on their final 

project, but checking for understanding of material will come through questioning 
and clarification from the ‘Explanation/Extension’ sections. 
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Teacher Resources 
 
Use the map from the book- Atlas- Travels of Gur� N�nak that is below for a clearer 
picture. 
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Grade: 5 
Lesson Number: 10 
Unit Name: Gur� N�nak’s Travel 
Course: Virs� 
Title:   Gur� N�nak - III 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events from the S�kh�s.  Students will illustrate features of 
society at Kart�rpur. 

 
Objectives 

1. Students learn of the development of Gur� N�nak’s First Udas�. 
 
Prerequisites 

• Previous completion of first two lessons on Gur� N�nak’s travel. This is the third 
lesson in a series of lessons on Gur� N�nak. 

 
Materials 

• Map of Gur� N�nak’s travels 
• Gur� N�nak and His Teachings by Prof. S�hib Singh translated by Dalip Singh 

 
Advanced Preparation 

• Teacher should read Maps of Gur� N�nak’s Travels, and Chapter Three of Gur� 
N�nak and His Teachings.  

 
Engagement (15-20 minutes) 

• Do a brief review of first two lessons. Talk about his work at Sult�npur and about him 
going out on a mission and his lifestyle as a whole. 

• Then talk little bit about his family.  Where his wife and children were and his parents 
were.  

• Then have a discussion on, “What was the plan of Gur� N�nak now?”  Let children 
use their background to give you responses.  Ask them reasons for their thoughts.  
Ask them if they want to challenge each other’s ideas.  Try to play devil’s advocate 
for some points and see if they stick strong to their points. 

• If they don’t bring it up, try to give a few hints and then move into discussion of Gur� 
N�nak’s first travel starting in 1508. 

• There is a lot of information below for 35-40 minutes. Focus on only few of the 
s�kh�s.  
o The three suggested s�kh�s are 1) The S�kh� of Gur� N�nak with Bh�� L�lo and 

M�lik Bh�go; 2) The S�kh� of Gur� N�nak with the yog�s and 3) Discussion 
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around �rt�.  If you feel that the children are familiar with the s�kh�s then you can 
give them more detail. 

 
Exploration (35 minutes) 
(1508-1515) 

• Begin by telling children that during the time of Gur� N�nak the three types of place 
of worship were Hindu sacred places, monasteries of Yogis and Islamic sacred places. 

• The wearing of saffron clothes and his companionship of Bh�� Mard�n�. 
• His arrival in Lahore and the journey their and the continuation of his regular routine 

of doing k�rtan.    
• Gur� N�nak’s arrival in Lahaur. 
• Discuss briefly that Gur� N�nak had become well renowned both in Talwand� and 

Sultanpur. 
• Discussion on offering food to the ancestors (����I�shradh) - ask children what this 

was about and highlight that the Gur� reminded Dun� Cand that it was more 
important to serve the parents when they were alive rather than try to get food to the 
dead through the Brahmins or ascetics. 

• Gur� N�nak in Sayedpur (Eminab�d) –His stay with L�lo and interaction with Malik 
Bh�go and his message of hard and honest work.   

• His move from Sayedpur to Hardv�r- discuss the s�kh�  of the shadow of Bh�� 
Mard�n� falling on the S�dh�’s cooking square and Gur� N�nak highlighting that 
everyone had the divine in him/her.  The other S�kh� you should highlight is that of 
Gur� N�nak using logic to help people understand that throwing of water will not 
reach the deceased by their mistaken beliefs.  Also highlight Gur� N�nak’s use of 
K�rtan for spiritual food and to help individuals with problems. 

• Highlight the remembrance and love of V�hgur� as opposed to the sacrifice of person 
to an inanimate object (��;��I�can��) as in the Gorakhm�t� ��	"�����area. Further 
discuss and emphasize Gur�’s importance of love for the creator as opposed to 
worship of stones, images and plants as was done at div�l� for tuls� ��!����, r�m �����
and lakhshm� �������.  

• Highlight discussion with the yog�s and Gur� N�nak that, “it was not proper way to 
live a life of a stoic unconcerned with the people as man was a gregarious being and 
was dependent on society for his progress in every way.”( Prof S�hib Singh, p 57)    

• Discuss briefly his discussion with Yogis who wanted to test him for his knowledge 
of yogic systems and their disappointment when the Gur� was able to express himself 
fully.   

• Highlight the importance of holy bathing (pilgrimages) NOT being essential in the 
remembrance of V�hgur� and in being in the presence of holy association (sa�gat).  
Also people should word toward building honest character, avoid jealousy. 

• Discuss the ideology of Kab�r and Gur� N�nak being the same and that Kab�r being a 
Hindu spoke up against Brahminical superstitions of a particular geographical or 
climatic area being more or less holier than the other.  Point out that because of the 
Gur� and Kab�r’s similar thought, Gur� S�hib incorporated Kab�r’s writings in his 
book of hymns and further Kab�r’s writing being present in the Gur� Granth S�hib. 
The same should be done for Sant Ravid�s and mention to should be made of Sw�m� 
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R�m�nand.  All three of them have writing that was included in the Gur� Granth 
S�hib. Both R�m�nand and P����have a stanza incorporated in the Gur� Granth 
S�hib. 

• Ass�m and then Ba�g�l– “Gur� N�nak as usual during his travels gave the message 
of divine love, compassion, service of the fellow beings by singing the divine songs. 
He raised a powerful voice against the worship of mythical gods and goddesses and 
making of sacrificial offerings to them.” (Prof. S�hib Singh, p 77) 

• Discuss the s�kh� of J���������������� �
�&�!���and �rt� �% ���� – the invitation of the 
priests and Gur� N�nak’s explaining to them that the whole world was engaged in 
‘�rt�’ of V�hgur�. Highlight the Sabad here and give the attached copy to the children 
so that they can work towards understanding it. 

• Then show his movement to Ceylon in a boat-his interaction with Shiv Nabh. 
• Highlight total distance and his return to Sult�npur ��!���
�!�. 

 
Explanation/Extension (5-10 minutes) 

• The above points should be elaborated through teacher’s own reading.  Ask children 
if they understand how things are going, and have them begin to think about writing a 
report on Gur� N�nak’s Udas�s’s that highlight his teaching. 

 
Evaluation (On-going) 

• Children should continue reading Maps of Gur� N�nak’s Travels. 
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Teacher Resources 
 
Sabad on �rti 
�
 ������!�������J��
One Universal Integrative Force.  The Truth.  Attained by the Grace of the Guru. 
�
�
���������B�% ��� 
In the measure of Dhan�sar� by the First N�nak 
�
��
����&��!����� ��!�������
(�������� �;���
���	���J��
���!���% �
�	���2!���	��(������
��1�> ��K���	���JBJ�
The sky is the platter, the moon and sun are lamps, and the stars are the pearls. Sandalwood 
fills the air, the wind is the fan, and the entire Creation is the flower.  
�
�����% �����	�1�#��" �;
���(��% ����J�
% 
����������� ���#(��JBJ���$!�J�
What a beautiful worship-offering?! The entire world is in your worship. The unstruck sound 
of sabad continues to resonate. �
�
�������
�
�

�
�
�����	����$!������ ����

��1(���	���J�������������

�1(������ �����
!�
�������� ����1�������	���JLJ�
You have thousands of eyes, and yet You have no eyes. You have thousands of forms, and 
yet You do not have even one. You have thousands of Lotus Feet, and yet You do not have 
even one foot. You have no nose, but you have thousands of noses. This Play of Yours 
entrances me. ||2| 
 
�#������	����	�������	�1�J����������
�2��#�������
2!��	�1�J�
�!���"���	�����=!��	�1�J��	����!�#�����!�% �����	�1�JEJ�
Amongst all is the Light-You are that Light. By this Illumination, that Light is radiant within 
all.  The Gur�’s teachings give way to Light. That which pleases the One is the lamp-lit 
worship.�
�
����2�����������	�#���
	�% 
��
	��	���% ������% ����J�
��M�����!��(���
�
������� ��$!��	�1�����(��(��
���������JDJ 
My mind is enticed by the honey-sweeness of the Divine. Day and night, I thirst for them. 
Bestow the Water of Your Compassion upon N�nak, the thirsty song-bird, so that he may 
come to dwell in Your Name. 
 
- Gur� Granth S�hib, p.13 
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Grade: 5 
Lesson Number: 11 
Unit Name: Gur� N�nak’s Travel 
Course: Virs���� 
Title:   Gur� N�nak - IV 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events from the S�kh�s.  Students will illustrate features of 
society at Kart�rpur. 

 
Objectives 

1. Students learn of the development of Kart�rpur and the second Udas� of Gur� N�nak. 
 
Prerequisites 

• Previous completion of the first three lessons on Gur� N�nak’s travels. This is the 
fourth lesson in a series of lessons on Gur� N�nak. 

 
Materials 

• Map of Gur� N�nak’s Travels 
• Gur� N�nak and His Teachings, by Prof. S�hib Singh translated by Dalip Singh 

 
Advanced Preparation 

• Teacher should read Maps of Gur� N�nak’s Travels, and Chapter Three of Gur� 
N�nak and His Teachings.  

 
Engagement (15-20 minutes) 

• Do a brief review of first three lessons. Talk about Gur� N�nak’s message as opposed 
to focusing on each S�kh� and detail. 

• Then have a discussion on, “What was the plan of Gur� N�nak now?”  Let children 
use their background to give you responses.  Ask them reasons for their thought?  Ask 
them if they want to challenge each other’s ideas.  Try to play devil’s advocate for 
some points and see if they stick strong to their points. 

• If they don’t bring it up, try to give a few hints and then move into discussion of Gur� 
N�nak’s return and ask them what they think he planed to do. If any of them bring up 
Kart�rpur, well and good. If they do not, move into the exploration section. 
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Exploration (35 minutes) 
• If anyone does bring up the founding of Kart�rpur then move right into that.          
• Upon his return from his first tour, Gur� N�nak met with his family.  His wife and 

children were living with his wife’s parents and his parents were in Talvand�, as were 
Bh�� Mard�n�’s parents.  

• Gur� N�nak realized a need for a center and thus founded Kart�rpur after his return.  
• He began there what is known as a dharms�l�, a place where you can learn about your 

faith.  He also began the institution of la�gar, though Guru A�gad formalized it.  So, 
there was ample opportunity for there to be a sa�gat. Ask children what this would be 
the same as today…..The Gurdu�r�. 

• But, Gur� N�nak wanted and needed to spread the message next, so he went on his 
second Ud�s� from Kart�rpur.  

• He began towards the North. (end of 1517)  
• Tell children the different stories through the travels (below are just pointers) 

o First he went to Sialkot, where he made the P�r realize through b��� that not 
everyone should be punished for the mistake of one. 

o Then he moved on to Jammu and other areas where there is a Vaishno Dev� 
temple.  He explained to people the uselessness of Idol worship.  He encountered 
a highly educated Br�hmin Pan�it who was proud of his knowledge.  Gur� S�hib 
explained to him that getting rid of ego, brings truth and thus there can be peace 
of mind.  

o At Amarnath he preached of the futility of superstitious belief, ritualism and idol 
worship. 

o After treading many difficult mountainous paths came to a meeting with the 
Yogis. The ur� advised the Yogis of their being no need to give up worldly life 
and apply ashes on the body to attain God. Life a passionless life amidst passion. 
The yogis tried miracles, but it was of no affect to Gur� N�nak. He spoke to them 
of humility. He spoke to them of falsehood. This conversation is also in the Guru 
Granth S�hib written by Gur� N�nak himself.  

      http://www.info-sikh.com/PageGos1.html 
o He also spoke of tyranny over the downtrodden.  The so-called low class being 

trampled by the so-called high class. 
o Two Pan�its- Brahm D�s and Chattur D�s had embraced the ideals of the Sikh 

faith. 
o Gur� N�nak returned in 1518 to Kart�rpur. 

 
Explanation/Extension (5-10 minutes) 

• The above points should be elaborated through teacher’s own reading.  Ask children 
if they understand how things are going and have students begin thinking of writing a 
report on Gur� N�nak’s Udas�s’s that highlights his teaching. 

 
Evaluation (On-going) 

• For the next class ask children to bring in a list of notes based on the last three 
classes.  They only need to highlight the important points and the principles that they 
begin seeing in Gur� N�nak’s work. 
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Grade: 5 
Lesson Number: 12 
Unit Name: Gur� N�nak’s Travels 
Course: Virs� 
Title:   Gur� N�nak - V 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events from the S�kh�s.  Students will illustrate features of 
society at Kart�rpur. 

 
Objectives 

1. Students learn about Gur� N�nak’s third Ud�s�. 
 
Prerequisites 

• This is the fifth lesson in a series of lessons on Gur� N�nak. It expected that students 
have previously completed the first four lessons in this series.  

 
Materials 

• Map of Gur� N�nak’s travels 
• Picture of K�b�  
• Lined paper 
• Writing tools 
• Dry/Erase Board 
• Markers 

 
Advanced Preparation 

• Teacher should be familiar with the third Ud�s�. 
 
Engagement (15-20 minutes) 

• Review the first and second Ud�s�s of Gur� N�nak. 
• Have children: write their thoughts on the two Ud�s�s that they have discussed so far 

and what they expect to hear ahead. 
• Collect their thoughts. 
• On the board write any pressing questions that children have about Gur� N�nak’s life 

and leave them on the board. 
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Exploration (35 minutes) 
Begin talking about the third Ud�s� towards the West: 

• He left Kart�rpur again in end of 1518. 
• First he went to Pakpat�n, where B�b� Far�d’s tomb lay, met with Sheikh Brahm and 

received the composition of B�b� Far�d of which some are in the Gur� Granth S�hib.  
• He visited Mecca, the capital city and the holiest place for the Muslims-Muslims from 

all over would come here for pilgrimages and still do today.   
• Then he moved on from Pakpat�n to Tulamb�. 
• His meeting with Sajjan !hug on his way to Tulamb� and his teachings to Sajjan. 

(Possibly include sabad here)  
• His movement towards Mecca with the Hajjis passing through Mult�n, Bah�valpur, 

Sakhar, Sheikharpur, Las� Bel� and Makron, then to a port to catch a boat to Jidda. 
From Jidda to Mecca it took four days.  

• Guru’s feet in the direction of K�b�. God was infinite and not enshrined in one 
building. 

• His discussion with the H�jj�s and their question of who was superior-- Hindu or 
Muslim? 

• Before you give the answer here to what Gur� N�nak had to say about this, ask 
children what they think he said.  

• If you get the answer from them, well and good. If not, then tell them.  
• Then talk of the move from Mecca to Madina with the Hajjis.  
• He returned through land rather than boat. 
• They went towards B�sr� and Baghd�d in Ir�q. 
• The meeting of the P�r and his son in Baghdad—God’s creation was limitless which 

constituted countless earths, skies, planets and universes. 
• Gur� N�nak and Bh�� Mard�n� traveled through Persia, Turkistan and Afghanistan-

K�bul.   
• Arrival at Jal�l�b�d- at the beginning of 1521.  
• Make note of Guru S�hib’s return being slower then his tour to Mecca. 
• The Hajjis returned stayed ahead of Gur� N�nak on the way back and so they would 

spread word of him in the towns and villages on their return.  
• Panja S�hib at Hassan Abd�l in about April of 1521—Explanation of ego built in 

Wali and that being the cause of his oppressing others. 
 

Explanation/Extension (5-10 minutes) 
• Have children reflect on the different S�kh� s that you would have told them through 

the engagement section.  Ask them to share their thoughts or impressions. 
 
Evaluation (On-going) 

• Evaluation will be on-going—you will have to pick up on children’s understanding 
through discussions.  Collect homework that you gave them in their last class on 
notes about the first three lessons. 
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Grade: 5 
Lesson Number: 13 
Unit Name Gur� N�nak’s travels 
Course: Virs� 
Title:   Gur� N�nak - VI 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events.  

 
Objectives 

1. Children explore “B�bar b���” by Gur� N�nak. 
2. Children discuss Gur� N�nak’s being at Saidpur during B�bar’s attack. 

 
Prerequisites 

• Teacher should be familiar with sabads below. 
• This lesson should follow Language Arts- Lesson 11, in which children have 

successfully completed understanding of sabads. 
 
Materials 

• Copies of the attached two Sabads  
• Dry/Erase board  
• Markers 

 
Advanced Preparation 

• Work with language arts teacher to better understand attached Sabads. 
 
Engagement (15-20 minutes) 

• Review Gur� N�nak’s tours up to this point, focusing on his teaching of love for the 
one creator.   

• Also discuss ways in which he imparted his teachings- i.e. not through lectures, but 
through discussions, through example.  

• Discuss his revolutionary thought process. Let children come up with their thoughts 
and ideas and understanding and verbalize them. Let them challenge each other.  Help 
them along in this process.   

• Write student’s thoughts, reflections, and ideas on the board.  
 
Exploration (35 minutes) 
• From Hassan Badal Gur� N�nak and Bh�� Mard�n� headed towards Saidpur (now called 

Eminabad). 
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• That is where they had the incident with Bh�� L�lo and Malik Bh�go-ask children if they 
remember this and have them share the S�kh�. 

• They stopped again at many towns and villages on their way there. 
• Upon their arrival they again stayed with Bh�� L�lo. 
• Shabad I below was recited when they were in Saidpur. 

o Together as the class you want to discuss this shabad before you go further- Sabad is 
on Page 722 of the Gur� Granth S�hib 

o The Language Arts- Lesson 11 should cover this shabad word for word a class prior 
to this lesson. 

• Your role is to discuss it the context of what Gur� N�nak is saying here—use Prof S�hib 
Singh’s darpan (www.gurugranthdarpan.com) to translate the shabad for yourself. 
o Is he using this sabad as a warning for L�lo and Saidpur as to what is to come? 
o If he knows what is to come ahead, why isn’t he doing anything about it or is he 

doing something about it? 
o What is he trying to show when he talks about high class Hindu women and low class 

Hindu women who are going to be affected in the same way  
• Then continue on and tell children of B�bar’s invasion and infact the happening of all the 

things that were said in the sabad. 
• Gur� S�hib was also arrested along with Bh�� Mard�n� and tell them stories of that. 
• Now discuss the Sabad II.  Again children would have gone through translation of this in 

their Language arts class. 
o Discuss with children, what they think this sabad expresses.  What is Gur� N�nak 

trying to explain in it? What does it say about him? What does he focus on in the 
Rahao that brings out philosophy? 

o It will be important for you to be careful in which direction the discussion goes.  The 
focus should be on Gur� N�nak as a revolutionary, daring to be different from the 
mainstream, daring to speak up against tyrannical rule and for the down trodden.  

 
Explanation/Extension (5-10 minutes) 

• Ask children to do a written report on Gur� N�nak’s Ud�s�s.  Tell them that this will 
be a first step towards developing a presentation on Gur� N�nak for the end of the 
year. Let them know that more lessons will be covered on Gur� N�nak as a 
revolutionary and the other Gurus too. 

• In their written report they should be able to cover Gur� N�nak’s Ud�s�s and 
highlight his principles and his main thought process as discussed in other classes and 
in this class.  Since it may be difficult for them to cover all of the travels, they can 
choose to focus on one, but they should make sure they discuss all principles that 
came up in the classes- love for one creator, sev�, sa�gat and standing up against 
injustice. 

 
Evaluation (On-going) 

• For homework ask children to do research on Gur� N�nak’s society of Kart�rpur to 
discuss in the next class. 
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Teacher Resources 

Sabad I- Page 722 in the Gur� Granth S�hib  

 
��� �� ������N 
Tila�g, by the First N�nak 
 
��������% ����"��������2�������������% �
!��(����	�J�
As the word of the Compassionate comes to me, so do I express it, O L�lo  
 
�������� �O���������!����1% ���	��� �� ����
!��(����	�J��
Bringing the marriage party of sin, B�bar has invaded from K�bul, demanding our land as his 
wedding gift, O L�lo.��
�
��!���!��!�1�P���"�	1(�� ��!��>�����
!��(����	�J��
Modesty and righteousness both have vanished and falsehood struts around like a ruler, O 
L�lo.�
�
� ���% �����2��������&���% ��!���������
!��(����	�J��
The K�z�s and the Brahmins have lost their roles, and Satan now conducts the marriage rites, 
O L�lo�
�
�!����
�% ���������(�����=���������"!���1��(����	�J��
The Muslim women read the Kor�n, and in their misery, they call upon God, O L�lo.�
�
������
�����	�������2�% ��1(���#���("�����1��(����	�J��
The Hindu women of high status and lowly status are put into the same category, O L�lo.�
�
" �
��(��	���(�� ���% ���
�
���!�����!�� �����1��(����	�J�B�J��
The wedding songs of murder are sung, O N�nak, and blood is sprinkled instead of the 
traditional saffron, O L�lo.  || 1 ||�
�
�������(��!2�
�
�!�� ���������!�������% �"!���	���J��
N�nak sings the Glorious Praises of the Master in the city of corpses, and voices this account.�
�
���
�$!��1����� ���1����-���("����"��1�(���J��
The One who created and attached the mortals to pleasures, sits alone, and watches this.�
�
�����	������!���!������!�������
% �$!��(�!���	���J��
The Master is True and True is the Justice. Commands are issued according to judgement.�
�
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���1% �����!�=!�!�=!�!��	�������!���
!���������	���J��
The body-fabric will be torn apart into shreds, and then India will remember these words.�
�
% ���
�% -������
����
����	!�#��$!-����������(���J��
Coming in seventy-eight (1521 CE), they will depart in ninety-seven (1540 CE), and then 
another disciple of man will rise up.�
�
��������2��
�
�!�% �"����!��!2��1����������(���J�L�J�E�J�N�J�
N�nak speaks the Word of Truth; he proclaims the Truth at this, the right time.  || 2 || 3 || 5 ||�
�

Note: Gur� S�hib goes on to describe the horrific acts of violence perpetrated by B�bar's 
army, the pitiable state of the citizens in Saidpur. He comments also that such acts are 
committed because of the attachment to materialism, and that, this army will come in and 
leave [he specifically mentions the dates of their arrival ('88) (1521 AD) and departure ('97) 
(1540)] but others will come also and these kinds of acts of merciless violence will be 
perpetrated again and again by and against individuals stuck in their own ego and 
deception.” 
 
Gur� S�hib is said to have been so flabergasted at the passivity of the citizens that he fell 
down in anguish.  But as history tells us, he did as much as was possible to do in the 
circumstances.  He rebuked the “masters of the herd” the Lodh� Path�n’s of Delhi for not 
putting up a stiff fight for India and allowing the foreigners to take over.  He complained 
about the helplessness of his countrymen and realized that moral degradation was at the 
root of the problem.  It was not an easy task to get rid of the problem.  It was only after 
approximately 200 years when he (in his 10th form as Gur� Gobind Singh) had a nation of 
developed saint soldiers behind him that the Sikhs were empowered with the sense of 
sacrifice, struggle and protest. 
 
Even then (the 1700’s) there was wholesale massacre of Sikhs. But they did not sit by and 
watch.  In a certain campaign led by Lakhpat R�" with the armies of Ahmed Shah Durrani, 
on June 1, 1746, 7000 Sikhs were killed in a stiff battle, and 3000 were taken prisoner and 
then beheaded.  (source: short history of the Sikhs by Teja Singh and Ganda Singh)  This is 
termed the First Holocaust of Sikh History.  The Second Holocaust took place during the 
year 1762.  In this case after immense loss in battle, women and children were also 
massacred.  The numbers are estimated by historians to be in the range of 10 to 20,000.   
Then in our midst is the horrific saga of 1984. 
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Back to the original saga of Saidpur when Gur� N�nak witness the wholesale slaughter of its 
citizens.  He also recited this sabad: 
�

Sabad II- p 360 in Gur� Granth S�hib 
 
% ���������B�J��
Written to the measure of #� by the first N�nak 
 
"!���
�"���
����% ������!���
!�;��1% ��J��
Through the city of Khur�s�n, the Divine exposed India to the terrorism of B�bar. 
�
% �����	�!�
��(1��������!�����!��!�����1% ��J��
The Creator is not the culprit of this atrocity; it was Death in a Mughal guise that made war. 
�
1(�������1�����2(���/������!�
�% ��1% ��JBJ��
Did You not feel pain in such slaughter?! 
 
������)���-��������#���������������������
�������
������������#��������������
Creator you belong to all! If a powerhouse beats another powerhouse, it’s no matter for 
anger. 
�
��������!���(��������"��������!��1��J��
���� �������	1(��!����!�1% �����
�� �1��J�% ��(��	���
��P	�(�% ��(��("!��(�����;% �1��JLJ�
But if a ravenous lion fell upon a herd of cows, then the master of the herd should show his 
manliness. This priceless country has been laid waste and defiled by dogs, and no one pays 
any attention to the dead. You Yourself unite, and You Yourself separate; I gaze upon Your 
Glorious Greatness.  || 2 ||. 
�
�(��	�
�$!���1(��;�������(���
�#�2(�J�"����
��������% �����(�(��!�����2(�J��
����������������P!���1(�
�
��
��!��"�2(�J�
One may give himself a great name, and revel in the pleasures of the mind, but in the Eyes of 
the Master, he is just a worm, for all the corn that he eats. Only one who surrenders to the 
ego while still alive obtains the blessings through Remembrance.  || 3 || 5 || 39 || 
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Grade: 5 
Lesson Number: 14 
Unit Name: Gur� N�nak’s Travels. 
Course: Virs� 
Title:   Kart�rpur and Today 
 
Standards 
Standard 3: The Life of Gur� N�nak 

• Students describe the narrative of Gur� N�nak’s history, its importance, while 
emphasizing the Sikh society at Kart�rpur as the Gur� envisioned and lived. 
o Students should geographically trace the ud�s�s of Gur� N�nak and their 

importance, while understanding the basis for his teachings and the example of 
his life as major teachings for the Sikhs. Emphasis can be placed on the various 
Janam S�kh�s and events from the S�kh�s.  Students will illustrate features of 
society at Kart�rpur. 

 
Objectives 

1. Students participate in discussions about the Sikh society at Kart�rpur and look into    
the existent Sikh societies today. 

 
Prerequisites 

• This is the sixth in a series of lesson plans that focus on Gur� N�nak’s travels and 
settlement at Kart�rpur. 

 
Materials 

• Chart Paper 
• Markers 
• Dry/Erase board 

 
Advanced Preparation 

• Teacher should be familiar with Gur� N�nak’s settlement at Kart�rpur and the society 
there.  

 
Engagement (10-15 minutes) 

• Conduct a review with the children on Gur� N�nak’s travels. The review should focus 
on Gur� N�nak’s thoughts.  

• Following that ask children what they were able to research on Gur� N�nak’s 
settlement after Saidpur.  

• As children talk about what they found, write that on the board. 
• If you feel that the main items are covered then you can summarize and move on. 
• If not, then add more information as needed. 
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Exploration (35 -40minutes) 
(10-15 minutes) 

• Now make three to four groups consisting of four to five children in each group. 
• Give them chart paper and markers. 
• Ask them to think of Sikh communities that they know of, particularly the one that 

they are in or they should also think about communities that they have been to, heard 
of from their families, etc… 

• On their chart paper they should highlight whether or not these communities are in 
line with Gur� N�nak’s thought. 

• They should give specific examples.  
• After they are done, have them share their charts with the rest of the class. 

(20-25 minutes) 
• Have children get back together with their groups, and this time have them develop a 

plan for an ideal Sikh society today. 
o They can think about what is needed, who it will cater to? And most importantly 

how will it reflect Gur� N�nak’s thought and message. Ask them to highlight if it 
would be different from what they know of how it was at Kart�rpur. 

• Have them share their ideal societies with the class. 
 
Explanation/Extension (5-10 minutes) 

• Let children have some discussions on which ideal plan might work or not work and 
especially why they feel the way that they do about it. You want to encourage them to 
base their information on material that they have already studied in the last few 
classes.  

 
Evaluation (On-going) 

• Evaluation will be on-going, but you should pay special attention to discussion that 
highlights what children have learnt from their previous classes. 
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Teacher Resources 

Kart�rpur 

After the last of his great journeys, Gur� N�nak S�hib settled in the town of Kart�rpur, in 
Panjab on the banks of the Ravi where he taught for another fifteen years. Followers from all 
over came to settle in Kart�rpur to listen, and sing, and be with him. During this time, 
although his followers still remained Hindu, Muslim, or of the religion to which they were 
born, they became known as the Gur�'s disciples, or Sikhs. It was here that his followers 
began to refer to him as teacher, or Gur�. It was here that the Gur� told his followers that 
they were to be householders and could not live apart from the world—there were to be no 
priests or hermits. Here is where the Gur� instituted the common meal, requiring the rich and 
poor, high caste and low caste, and various faiths to sit together while eating. Here is where 
Lahina, renamed as Gur� A�gad, came to be with Gur� N�nak S�hib. Gur� N�nak's days 
before his passing away, installed Gur� A�gad as the second Gur� of Sikhs. 
 
 
More information at: 
http://www.Kart�rpur.com 
http://www.sikhspectrum.com/082005/Kart�rpur.htm 
http://en.wikipedia.org/wiki/Guru_N�nak 
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Grade: 5 
Lesson Number: 15 
Unit Name: Gur� N�nak thought 
Course: Virs� 
Title:   Gur� N�nak to Gur� Arjan - One thought 
 
Standards 
Standard 4: Gur� N�nak’s Thought 

• Students identify the major worldviews of Gur� N�nak and how they provide 
solutions to the problems of the world in the 15th century and continue to do so in the 
present age. 
o Students will be able to describe Gur� N�nak’s views on caste, women, equality, 

fraternity, wealth, society, warfare, death, justice, hard work, the purpose of life, 
and the origins of life.  The students should be able to do this in a comparative 
study with that of other religions. 

 
Objectives 

1. Children will identify Gur� N�nak’s thought by tapping into knowledge that they 
have already obtained in there classes about Gur� N�nak’s travels. 

 
Prerequisites 

• This is the first lesson in a series of lesson on Gur� N�nak’s thought. 
 
Materials 

• Attached article for all students 
• Pen and paper 
• Person/Clustering idea web (attached in resources) or paper for children to create 

their own 
• Five Chart Papers/Markers 

 
Advanced Preparation 

• Be prepared with the article below and examples that coincide with larger thoughts 
and ideas from other classes. 
o  Caste, Justice, Women, Equality, and Society for each chart paper 

 
Engagement (25-30 minutes) 

• Have children read the attached article and create or use an existing web to highlight 
Gur� N�nak’s views on caste, women, equality, fraternity, wealth, society, warfare, 
death, justice, hard work, the purpose of life, and the origins of life.   

• Tell them that they should be able to give examples of Gur� N�nak’s s�kh�s that they 
have heard from the other classes on his travels.  

• As children are working on their webs, go around and help as needed.  
•  If there are children who seem to be off track, you will have to spend extra time with 

them. Also at the end of the lesson collect the webs as is.  
• It is important to note that this article is difficult in nature for 5th graders, but because 

children have been through classes on Gur� N�nak, it will help them formulate some 
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of their existing knowledge.  Concepts and thoughts have be bolded and italicized to 
make it easier for the children. 

 
Exploration (20-25 minutes) 

• Discuss as a group views on Caste, Women, Equality, Society, and Justice. 
• Begin writing what children come up with under each on the chart papers.  Add 

anything that you think they may have missed. 
 

Explanation/Extension (5-10 minutes) 
• Explain to students that this lesson is a beginning in seeing that the other Gur�s had 

the same thoughts and views as Gur� N�nak and that you will go through a series of 
lessons on the next four Gur�s and then together as a group you will do a comparison 
of beliefs in other world religions. 

 
Evaluation (On-going) 

• Evaluate children’s Person Webs to see if they have clear information. 
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Teacher Resources 
 

Reference for Travels: Harbans Singh "The encyclopedia of Sikhism." 
 
Person Web or Clustering ideas (http://www.sdcoe.k12.ca.us/score/actbank/torganiz.htm) 
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Grade: 5 
Lesson Number: 16 
Unit Name: Gur� N�nak’s Thought 
Course: Virs� 
Title:   Gur� N�nak to Gur� A����gad 
 
Standards 
Standard 4: Gur� N�nak’s Thought 

• Students identify the major worldviews of Gur� N�nak and how they provide 
solutions to the problems of the world in the 15th century and continue to do so in the 
present age. 
o Students will be able to describe Gur� N�nak’s views on caste, women, equality, 

fraternity, wealth, society, warfare, death, justice, hard work, the purpose of life, 
and the origins of life.  The students should be able to do this in a comparative 
study with that of other religions. 
 

Objectives 
1. Students explore and see that Gur� N�nak’s thought was not separate from the 

thought of the other N�nak’s.  
2. Student’s revisit discipleship and the importance of education under Gur� Angad. 

 
Prerequisites 

• Students will have to understand lessons on the life of Gur� N�nak to identify his 
thought. 

• This is the first in a series of lessons on Gur� N�nak’s Thought and Other Gur�s. 
 
Materials 

• Dry Erase board/Markers 
 
Advanced Preparation 

• Be prepared to understand the life story of Gur� A�gad and to identify that there was 
no difference in Gur� N�nak and Gur� A�gad’s thought. 

• Before children come to class write ‘Bh�� Lahin� �Gur� A�gad’ on the board. 
 
Engagement (15-20 minutes) 

• Begin the class by pointing to Bh�� Lahi�� �#�1�����2���and ask children if they 
know who he is. 

• Ask them if they can tell you about his life before his meeting with Gur� N�nak.  
There is a likelihood that children will be familiar with his life and if not tell them. 
o He was born to a family who worshipped Vaishno Dev�. 
o He had met Gur� N�nak once as a child. 
o He was touched by listening to b�n� that was being recited by Bh�� Jodh, a Sikh of 

Gur� N�nak. 
o He did not recognize Gur� N�nak when he went looking for him on his way to 

Jav�l�mukh�. 
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• Try to cover at least these points if the children are not able to come up with them on 
their own.   

 
Exploration (35 minutes) 
During the Exploration part focus on how Bh�� Lahi����� became Gur� A����gad. 

• Go over S�kh�s focused on discipleship and obedience. 
• Discuss what lead to Gur� N�nak making Bh�� Lahi�� the next Gur� rather than his 

own sons. 
Further discussion should be done on Gur� A����gad’s Gur�ship. 

• Discuss how Gur� A�gad continued on the mission on keeping a sa�gat alive as Gur� 
N�nak did in Kart�rpur.  

• Discuss the continuation of la�gar and the impact it made on the sa�gat that even 
M�t� Kh�v� (Gur� S�hib’s wife) is made mention of in the Gur� Granth S�hib. 

• Focus then on Gur� A�gad expanding the role of the Gurdu�r� to make it a place of 
learning. 
o He formalized Gurmukh� as we know it now. 
o He began akh���s for physical development. 

 
Explanation/Extension (5-10 minutes) 

• Discuss with children what they can identify from the life of Gur� A�gad that 
coincides with Gur� N�nak’s thought.   

• Tell children that they should begin thinking of ways to educate the sa�gat.  Introduce 
to them an educational display project for Vais�kh� as stated in the celebration ideas 
section.  You can use the next few lessons on the Gur�s to help them build on this 
project. 

 
Evaluation (On-going) 

• Children’s understanding in the explanation /extension section should help you gauge 
what they have learnt. 
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Grade: 5 
Lesson Number: 17 
Unit Name:  Gur� N�nak’s Thought 
Course: Sikh Virsa 
Title:   Gur� N�nak to Gur� Amard�s 
 
Standards 
Standard 4: Gur� N�nak’s Thought 

• Students identify the major worldviews of Gur� N�nak and how they provide 
solutions to the problems of the world in the 15th century and continue to do so in the 
present age. 
o Students will be able to describe Gur� N�nak’s views on caste, women, equality, 

fraternity, wealth, society, warfare, death, justice, hard work, the purpose of life, 
and the origins of life.  The students should be able to do this in a comparative 
study with that of other religions. 

 
Objectives 

1. Students explore the life of Gur� Amard�s and understand that his thought was the 
same as Gur� N�nak’s. 

 
Prerequisites 

• Lessons I and II on Gur� N�nak’s thought. 
 
Materials 

• Dry/Erase Board/Markers 
• Articles below 

 
Advanced Preparation 

• Make sure you know and understand the life of Gur� Amard�s. 
 
Engagement (10-15 minutes) 

• Ask children what year Gur� N�nak was born.  Then write it on the board. 
• Ask children when Gur� A�gad was born and ask them the age difference.  Write that 

on the board too. 
• Now ask them if they know what the age difference between Gur� N�nak and Gur� 

Amard�s was and Gur� N�nak and Gur� A�gad.  Do not tell them what year Gur� 
Amard�s was born.  Also give them a few minutes to do the calculations and have 
everyone write it on a piece of paper. 

• Then have them share it with you.  As you ask children their response, check with 
other children if they have the same response.  If more than a few do, write in on the 
board.  When you get a few answers, next, ask children to tell you what year Gur� 
Amard�s was born. Only write the correct year.  Have children recalculate and then 
circle the age difference. 

• He was born in 1479, Gur� N�nak was born in 1469 and Gur� A�gad was born in 
1504.  
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Exploration (35-40 minutes) 
• Then start exploring with the children the life of Gur� Amard�s.  As the children are 

able to bring up important aspects of his life write some of the buzz words and 
phrases on the board. 

• Talk about his meeting with Gur� A�gad through a relative and focus on what 
triggered him wanting to meet Gur� A�gad- Gurb���. 

• Discuss his seva of Gur� A�gad and of the sa�gat, even at such an old age. 
• Mention his contribution of b���s:  Anand S�hib, 869 Sabads, Saloks, Chands �P����in 

17 R�gas. 
• Discuss his accomplishments after he became the Gur�. 

o Talk about him institutionalizing la�gar and thus reinforcing the equality that 
Gur� N�nak spoke of. 

o The creation of the Mañj� system as a method to spread the message. 
o Equality given to women- condemned Sat� and had women as the head of four of 

the 22 mañj�s; also he had sent out 52 women of the 146 missionary to spread the 
message. 

 
Explanation/Extension (5-10 minutes) 

• Have children become able to verbalize the similarities in Gur� Amard�s’s thought 
and Gur� N�nak’s thought. Have them start thinking of a topic for their Vais�kh� 
display. 

• Give children the attached articles for personal reading. 
 
Evaluation (On-going) 

• Understanding can be gauged through their explanations during the Extension 
section. 
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Teacher Resources 
 
1. Equality  

Gur�'s free kitchen (Gur� k� La�gar / �!��� ��� ��) which was started by Gur� N�nak and 
developed by Gur� A�gad, was further strengthened by Gur� Amard�s. It was the injunction 
of Gur� Amard�s that none would have his audience unless he had first eaten from the 
La�gar. The Gur� intended to remove the caste restrictions and prejudices of untouchability. 
It was, therefore, declared unequivocally that all persons of all castes, high or low, rich or 
poor, Br�hmans or Sudr�s, Hindus or Muslims, must sit in the same line and eat the same 
food from Gur�'s kitchen. When the king of Haripur or even Akbar, the Mughal Emperor of 
India, came to see the Gur�, they had to sit with common people and dine with them before 
they could have audience with the Gur�. In this way people were lifted above the hypocrisy 
of caste system and were able to look at one another as brothers and equals. 

2. Abolition of Sat� 

The status of women in Hindu society at that time was very low. When the husband died, the 
wife either voluntarily burnt herself on the pyre of her husband or was thrown into the fire 
without her consent. In popular term the woman who did perform this act was called Sat� 
(truthful). Gur� Amard�s carried out a vigorous campaign against the practice of Sat�. He 
gave special attention to the improvement of the status of women and thus prohibited this 
practice. G.B. Scott acclaims the Gur� as the first reformer who condemned the prevailing 
Hindu practice of Sat�. The Gur� lifted the status of women as equal to men. He prohibited 
the practice of Sati and preached in favor of widow marriage. 
 
3. Spreading Gur� N�nak’s Doctrine 
 
Mañj� System - The Gur�'s following increased considerably. Steps were taken to organize 
the scattered congregation into a unified whole which was called Mañj� system. His whole 
spiritual domain took the shape of 22 Mañj�s (dioceses). The one in charge of each and every 
Manji was a devoted Sikh who was blessed by the Gur� before he was appointed to that 
position. His function was to preach the mission of the Gur�, to keep the congregation in 
touch with the Gur� and he was also responsible for the offerings of the Sikhs which they 
made in token of their reverence to the Gur� 
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Grade: 5 
Lesson Number: 18 
Unit Name: Gur� N�nak’s thought 
Course: Virs� 
Title:   Gur� N�nak to Gur� R�md�s 
 
Standards 
Standard 4: Gur� N�nak’s Thought 

• Students identify the major worldviews of Gur� N�nak and how they provide 
solutions to the problems of the world in the 15th century and continue to do so in the 
present age. 
o Students will be able to describe Gur� N�nak’s views on caste, women, equality, 

fraternity, wealth, society, warfare, death, justice, hard work, the purpose of life, 
and the origins of life.  The students should be able to do this in a comparative 
study with that of other religions. 

 
Objectives 

1. Students explore the life of Gur� R�md�s and understand that his thought was the 
same as Gur� N�nak’s. 

 
Prerequisites 

• Lessons I, II and III on Gur� N�nak’s thought. 
 
Materials 

• Dry/Erase Board 
• Construction paper/ Large sheet paper 
• Colored pencil/Markers/Crayons/Pens/Pencils 

 
Advanced Preparation 

• Teacher should be familiar with the life of Gur� R�md�s. 
http://www.sikh-history.com/sikhhist/Gur�s/N�nak4.html 

 
Engagement (20-25 minutes) 

• Give student construction paper and a set of writing tools. 
• Tell them to hypothesize that they had a dream that Gur� N�nak has asked them to 

build a city. He has given you free reign on, “how you want to build it and who you 
might use to help you, but remember not to forget my mission and my message.” 

• Have children choose between either writing out an entire plan or drawing out an 
entire plan.  Give them about 10 minutes for them to work on the actual project.  Give 
them hints that if they are running slow, to just jot down ideas, etc…  Also let them 
know that this is a starting point, but they can use part of this project for their 
Vais�kh� celebration display.  

• After they are done have them present their plans in groups of three to four to each 
other.   
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• Tell them to go around the circle in their group and point out one point that they think 
is most important about their plan. If another person has that point, have them circle 
it with a pen or pencil.   

• At the end the hope is that most of them might have similar points. Ask them to 
prepare one set of all points and present it to the larger class group. They should have 
a substantial reason for their points. Once one or two groups present, just have the 
other groups give you points that may not have been covered. 

 
Exploration (30-35 minutes) 
Transition into the life of Gur� R�md�s 

• Begin by telling them that he was the Son-in-law of Gur� Amard�s. 
• Briefly discuss with them that he obediently followed the directions from Gur� 

Amard�s. 
• Tell them about the making of R�md�spur and the importance of the city. 
• Highlight the importance of there still being the same message being passed to the 

sa�gat and the fact that it was the sa�gat that helped in the making of the city- 
through physical and mental support. 

 
Explanation/Extension (5-10 minutes) 

• Discuss what children feel of Amritsar today and what purpose is it serving if any for 
the larger Sikh sa�gats.  Also have children highlight similarities throughout N�nak-
R�md�s thought by saying that by building a city Gur� R�md�s like Gur� N�nak was 
working towards the uplifting of society.  

 
Evaluation (On-going) 

• Look for children’s understanding of Gur� N�nak thought through their city project. 
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Grade: 5 
Lesson Number: 19 
Unit Name: Gur� N�nak’s thought 
Course: Virs� 
Title:   Gur� N�nak to Gur� Arjan - I 
 
Standards 
Standard 4: Gur� N�nak’s Thought 

• Students identify the major worldviews of Gur� N�nak and how they provide 
solutions to the problems of the world in the 15th century and continue to do so in the 
present age. 
o Students will be able to describe Gur� N�nak’s views on caste, women, equality, 

fraternity, wealth, society, warfare, death, justice, hard work, the purpose of life, 
and the origins of life.  The students should be able to do this in a comparative 
study with that of other religions. 

 
Objectives 

1. Students explore the life of Gur� Arjan focusing on his thought being the same as 
Gur� N�nak’s. 

 
Prerequisites 

• Students will have to understand lessons on the life of Gur� N�nak to identify his 
thought.  

• Lessons one through four on Gur� N�nak’s Thought and Other Gur�s. 
 
Materials 

• Paper/Pencil 
• Construction Paper/ Markers 
• Dry/Erase Board/ Markers 
• Attached article and information on Gur� Arjan and the compilation of #di Granth  

 
Advanced Preparation 

• Be familiar with information regarding Gur� Arjan’s compilation of #di Granth. 
 
Engagement (20-25 minutes) 

• Make groups of 4-5 students- then separate them into different areas of the classroom. 
• Tell them you’re going to play a quiz game. 
• Give each team a construction paper and markers and give them three minutes to 

come up with a team name.  
• Write the name on the board. 
• Tell children each team will get two points for the correct answer. 
• Ask the questions below, the team that raises their team name first gets to answer the 

question first. 
o How many Gur�s have b��� written in the Gur� Granth S�hib? 
o Which Gur�s? 
o What was the Gur� Granth S�hib called in 1604? 
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o Where was the first park�sh of the �di Granth done? 
o How many pages does the Gur� Granth S�hib have? 
o How many bhagats have b�n� in the Gur� Granth S�hib? 
o How many bha$s (minstrels and bards)? 
o Name two bhagats. 
o How many different r�gs in the Gur� Granth S�hib? 
o How many different languages are found in the Gur� Granth S�hib? 
o Who was the scribe in 1604? 
o Who compiled the Gur� Granth? 

• Attached is a document if you need to refer to it for answers and if you would like to 
add more questions. 

 
Exploration (30-35 minutes) 

• Once it is clear to everyone that Gur� Arjan compiled the �di Granth and Bh�� 
Gurd�s was the scribe, briefly talk about the importance of why Gur� Arjan compiled 
the Gur� Granth S�hib in such a systematic way: 
o To make sure there was no infiltration of b���. 
o Because he knew it was the shabad that was the Gur�. 
o As the b��� was passed down bhagats and bards and minstrel’s b�n� was included 

in the poth�s.  If Gur� Arjan did not have the same thought as the Gur�’s before 
him then he would decide not to add them to the Granth. He was reemphasizing 
equality and remembering and the praising of V�hgur�.  

o He developed a system in which it was apparent that the rags were important to 
the shabad in order to create the whole effect.  

o Remind children that with every development of an institution such as la�gar, 
Gurdu�r�, making of cities, compilation of the �di Granth it is important to note 
that the Gur�s were working towards building ‘Sovereign Individual’ 
(independent in mind and physicality). It was Gur� N�nak who began this thought 
process of sovereignty. (Verbally defended against B�bur, established Kart�rpur, 
Ud�s�s and challenged yogis, etc…) 

 
Explanation/Extension (5 minutes) 

• Have children discuss their thoughts about the importance of making the Gur� Granth 
S�hib systematic. 

• Give the attached document on ‘Gur� Granth S�hib’ to children for further reading. 
 

Evaluation (On-going) 
• Discussion during explanation/extension should work as evaluation. 
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Teacher Resources 

Gur� Arjan and the compilation of #di Granth  

An important step in the separate consolidation of the religion was the compilation of the �di 
Granth as the sole and authentic scripture of the Sikhs. It has a significant feature. Besides 
the hymns of the five Gur�s, it contains the hymns of Hindu and Muslim saints. The �di 
Granth was formally installed at the Amritsar temple on the annual gathering of the Sikhs. 
From the very start it was recognized as the Sikh scripture. Emperor Akbar made an offering 
of 51 gold coins to the �di Granth. Its installation at the only Sikh temple constructed then 
by the Gur� and the appointment of the most venerated Sikh as its Granth� (the one who 
knows the granth) show that it was meant to be the exclusive scripture of the Sikhs and the 
embodiment of the Gur�s’ system and thought. In this way conjectures about links with the 
other systems or scriptures were set at rest for ever. This is an important step, especially 
when we find that in Gur� Granth S�hib no status or sanctity has been given to any gods, 
goddesses or avatars. 

This compilation is a landmark in the history of Sikh�. It is a clear testimony of the fact that 
the Gur� took this vital step to emphasize that their message and missions were prophetic. 
This fact comes out in all its glaring singularity when we see that, in the entire religious 
history of man, no other prophet felt it essential to authenticate his message so as to secure its 
purity and exclude the possibility of interpolation and misinterpretation. In fact, in most cases 
the utterances of the prophets were compiled by their devotees long after their ministry. This 
authentication of the scripture by the Gur� himself once and for all ensured its separate 
identity and purity. In the case of other prophets, their opponents can say that the prophets 
themselves never meant to declare any new truths, but their overzealous followers made it 
into a separate system not intended by the prophets. Nothing of that kind can be asserted 
about the Gur�s and Gur� Granth S�hib. 

It is something very extraordinary that, in line with Gur� N�nak's hymn that 'with the help of 
other God-conscious beings he would help every one to be a God-centered person', the Gur� 
included in the �di Granth hymns of Muslim and Hindu saints. It is a singular example of the 
Gur�'s sense of personal anonymity. He truly felt that in accomplishing this task he was 
working only as an agent of God's mission. We also find that contemporary saints like M��  
M�r and P�r Budh� Sh�h, irrespective of religion and race, remained closely associated with 
the mission of the Gur�s. 
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Grade: 5 
Lesson Number: 20 
Unit Name: Gur� N�nak’s Thought 
Course: Virs���� 
Title:   Gur� N�nak to Gur� Arjan - II 
 
Standards 
Standard 4: Gur� N�nak’s Thought 

• Students identify the major worldviews of Gur� N�nak and how they provide 
solutions to the problems of the world in the 15th century and continue to do so in the 
present age. 
o Students will be able to describe Gur� N�nak’s views on caste, women, equality, 

fraternity, wealth, society, warfare, death, justice, hard work, the purpose of life, 
and the origins of life.  The students should be able to do this in a comparative 
study with that of other religions. 

 
Objectives 

1. Students explore the life of Gur� Arjan focusing on his thought being the same as      
Gur� N�nak. 

2. Students will discuss his letters to Gur� R�md�s and the circumstances that led to his 
martyrdom. 

 
Prerequisites 

• Students will have to understand lessons on the life of Gur� N�nak to identify his 
thought. This is the fifth in a series of lessons on Gur� N�nak’s Thought and Other 
Gur�s. 

 
Material 

• Dry/Erase board 
• Attached Sabad 

 
Advanced Preparation 

• Teacher should be familiar with the life of Gur� Arjan, especially circumstances 
leading to his Shah�d�. 

 
Engagement (15-20 minutes) 

• Begin by telling children the story of how Gur� R�md�s had asked Prith� Cand ����&��
� ����to go to Lahaur �� ��<��for a relative’s wedding, but that he refused.   

• Then Gur� R�md�s’ youngest son Arjan was sent, who agreed with his father.  
• Gur� R�md�s told Arjan to stay in Lahore and help with the education of the Sikh 

sangat and to stay there till he was to be called back.  It so happened that Arjan had to 
remain a long time in Lahaur and grew saddened by not being in the presence of his 
Gur�, who was also his father.   

• He wrote letters from Lahore, but Prith� Cand, who was worried that Gur� R�md�s 
would pass on the Gur�ship to Arjan, intercepted the first two letters that Arjan wrote.
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The third time, (Guru)Arjan made sure that the messenger would only hand the letter 
to Gur� R�md�s.  (Guru) Arjan had numbered the letter ‘three’ identifying that it was 
the third letter.  Gur� R�md�s called Arjan back and received the other letters from 
Prith� Cand too. 

• Ask children:  What do you think was said in the letters?
• Have children take a few minutes to write their answer.
• Have them share their answers.  Write some of the buzz words that they come up with

on the board.

Exploration (35 minutes) 
• Give children the attached three stanzas of the sabad.
• Go over briefly the first three stanzas of the sabad below explaining or highlighting

for the children what Arjan wrote to his father. Before going over the fourth stanza
ask the children if this may sound familiar to them thus far.  Some of them may know
it is a sabad. Give children the fourth stanza. Then go over the fourth stanza and ask
children to share their opinion on the sabad and what they think of how it developed
from letters.

• Then continue on to highlight the animosity of Prith� Cand towards Gur� Arjan.
• Gur� Arjan left to go to R�md�spur (Amritsar) to get away from his jealous brother,

but more importantly to continue the work of Gur� R�md�s there.
• He invited Hazrat M��  M�r ��+����% .�����to lay the foundation stone of

Harimandar that was to be open to all irrespective of caste or creed. Money was
collected from the Sa�gat �� �� ���for this project, asking for a tenth (1/10) of their
earnings.

• In 1590, he too went on a tour with some of his trusted Sikhs like Bh�� Gurd�s and
Bidh� Cand, who will be discussed in other lessons. He also purchased land to build a
township known as Kart�rpur.

• Continue on discussing Prith� Cand’s association with Sulh� Kh�n and his plotting
against Gur� Arjan.

• Discuss Cand�’s anger with Gur� S�hib refusing to have young (Guru) 
Hargobind married to Chand�’s daughter.

• Then move into J��� �������.����and lead into the martyrdom of Gur� Arjan.  If
you want to stop here and have the children read the information below you can do
that and then re-discuss it.

Explanation/Extension (5-10 minutes) 
• Have a discussion with children regarding why Gur� Arjan chose to accept

martyrdom rather than give in. Let children do most of the talking, but help them
through question leading to reasons.

• It is important for children to understand that again the thought process was the same
amongst all the Gur�s to stand up against injustices and to always be absorbed in the
remembrance of V�hgur�.

Evaluation (On-going) 
• Discussions should highlight children’s understanding.
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Teacher Resources 

Guru Arjan’s Martydom 

As was to be expected, the natural loss of Gurgadd� ��!� �����also came as a great shock to 
the over-ambitious Prith� Cand.  He now began to make all sorts of machinations to see Gur� 
Arjan ousted.  Gur� Arjan did his best to placate him and assigned him to all the income that 
was to accrue from property.  For the maintenance of the community-kitchen and other 
institutions of the Sikh Nation, he depended on voluntary offering of the Sikhs.   

Prith�a’s machinations and his exploiting of some segments of the Sikh community led to 
trying times for Gur� Arjan and his Nation. The flow of income into the Sikh Nation 
dwindled and Sikh institutions, including the la�gar �� �� �, suffered. Even musicians of the 
Gur�, such as Satt� and Balvan� ���������;�, parted company with Gur� Arjan. Gur� Arjan, 
however, remained detached and imperturbable in his omniscient harmony with the Divine 
will. Bh�� Gurd�s, a maternal uncle of Gur� Arjan and an ardent Sikh preacher on 
assignment at Agra, came to know of the state of affairs at Cak R�md�s. He came back and 
with the help of devoted B�b� Bu����, showed Prith� Cand his proper place and checked the 
pilferage of the much needed revenue for construction works that were going on at that time.  
The Gur� asked the Sikhs to contribute one-tenth of their income to the Gur�’s exchequer. 

After initial animosity and acts of meanest treachery, for which Prith� Cand, the elder brother 
of Gur� Arjan, earned the sobriquet M��� (the detestable) from Bh�� Gurd�s, he had 
reconciled a bit with his lot in the hope that after Gur� Arjan’s dying issueless, the gurgadd� 
would automatically pass on to his son, Miharb�n.  But this was not to be.  The birth of a 
child to Gur� Arjan upset his plan.  He again became at loggerheads with the Gur�.  Many a 
hymn left by Gur� Arjan and recorded in the Gur� Granth S�hib, reveal attempts made by 
him on the life of the little child and his providential escape every time.  Prith� Cand, in 
collusion with Akbar’s Hindu courtier B�rbal, imposed a visitor’s tax on the residents of 
Amritsar. On Gur�’s advice, the khatr�s of Amritsar refused to pay the tax, upon which 
B�rbal (����� – a representative of Brahminism -- was furious.   

He decided to raze Amritsar to ground, but before he could proceed towards Amritsar, he got 
an order from J��� ����to fight the Yusufz�"s. B�rbal was killed in the battle. Prith� Cand 
then instigated the Muslim Governor of Jalandhar, Sulh� Kh�n, and incited him to attack and 
harass the Gur�, but Sulh� Kh�n met an ignominious death by a fall in a live kiln on his way 
to Cak R�md�s or R�md�spur.  Prith� Cand felt very discomfited and was always in search of 
fresh excuses to vilify and harm Gur� Arjan.  Gur� Arjan thanked Ak�l Purakh. 

Gur� Arjan invited martyrdom because his sovereign ways threatened the religious, political 
and social establishment of the time. The key players representing the establishment 
included the arrogant Brahminical order represented by Cand� Sh�h, an intolerant Sufi sect 
represented by Shekh Ahmad Sirhad� ��("�% �����������and an illegitimate government 
represented by J��� �������.���, who had usurped the throne. There is a strong attempt to 
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deprecate Sikh memory and this piece presents not just an overview of the martyrdom of 
Gur� Arjan, but also an exercise to understand how Sikh history is being distorted. 

Sikh historical accounts put the blame of Gur� Arjan’s martyrdom largely on Cand� Shah, 
who was one of emperor Jaha�g�r’s div�ns or finance officials. The reasons for Cand�’s 
stand against the Sikh Gur� were two: 
� Gur� Arjan refused to marry his son, (Guru) Hargobind, to Cand�’s daughter upon the 
counsel of the sangat of Delhi.  Cand� interpreted this refusal as deliberate humiliation and stirred 

feelings of animosity within Cand�.  Such virulent reactions to perceived wounded pride 
prevail in Punjab even today. 

� As an upper-caste Hindu and as a representative of Brahminism, Cand� took exception to 
Gur� Arjan’s growing influence that sought to create an egalitarian society at the expense 
of the stratified caste-structure that gave special status to men like Cand�.  He allied with 
Gur� Arjan’s brother, Prith� Chand – another detractor of the Sikh movement – to 
orchestrate the martyrdom of Gur� Arjan by filing a formal complaint in the Mughal 
court. 

Muhsin Fani, the author of Dabistan-i-Mazhaib, a contemporary account in Persian, says that 
a heavy fine of Rupees 100,000 was imposed against the Gur� who refused to pay it. The 
Sikh oral history is unambiguous about Cand�’s role in carrying out tortures against Gur� 
Arjan after convincing J��� ���.  The Gur� was made to sit on a hot iron plate, hot sand was 
thrown over his body and he was boiled in a cauldron.  He was, therefore, deprived of food 
and water and put into hot blazing sand and stoned, which caused blood to ooze out of his 
head. He was tortured for three to five days. The Gur� remained in a blissful state, 
accepting this physical torture as God’s “sweet Will.” With wounds blistering on his body, 
on May 30, 1606, tied hand and feet, he was thrown into river R��� �����.  

J��� ����should not be held responsible for the Gur�’s martyrdom. He did play some role.   
Cand� and other elements hostile to the Panth, however, instigated him to his decision. The 
fact remains that Sikhism was a threat to both, the practitioners of Brahminism – an ideology 
the Sikh Gur�s condemned, and to the Mughal state that was increasingly becoming 
intolerant of non-Semitic faiths. It may be stated that Jahangir was not religious and had 
even considered converting to Christianity at one time, so the threat came from others 
instigating him.   

Later, under the influence of Hazrat M��  M�r ��+����% .����, Jaha�g�r even tried to 
correct his mistaken ways. Eventually, he became friends with Gur� Hargobind, the Sixth 
N�nak. Cand�’s role in Gur� Arjan’s martyrdom is a certainty when one looks at his own 
execution at the hands of the Sikhs after Jaha�g�r handed him over to Gur� Hargobind.  
“According to the Sikh traditional accounts, Cand� was handed over to the Gur� [Hargobind] 
for torturing Gur� Arjan and met a sad end at the hands of Sikh sa�gat.” Gur� Hargobind 
would have never allowed this to happen if Cand� were not responsible. 



Sojh�� � � � � � � ������������Virs� 

© 2013 Sikh Research Institute  85 

Sabad 
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m�jh mahal� 5 

My mind longs for the vision of the Gur�'s Darshan. It cries out like the thirsty song-bird.  
My thirst remains unquenched, and I can’t find peace without seeing the Beloved Saint. ||1||  
I am a sacrifice, my soul is a sacrifice, to the Vision of the Beloved Saint-Gur�. ||1||Pause|| 
Your Face is Beautiful, and the Your Words impart intuitive wisdom. It’s been so long since 
this rainbird has had a glimpse of water. 
My intimate friend, wherever you live is holy. 2||  
I am a sacrifice, I am forever a sacrifice, to my Intimate Friend and Divine Gur�. ||1||Pause|| 
When I could not be with You for just one moment, darkness englufed me.  
When will I meet You, O my Beloved? I can’t endure the night and I can’t sleep without the 
Sight of the Beloved Gur�'s Court. ||3||  
I am a sacrifice, my soul is a sacrifice, to that True Court of the Beloved Gur�. ||1||Pause||  
By good fortune, I have met the Saint Gur�. I have found the Immortal within my own self. 
I will now serve You forever, and I shall never be separated from You, even for an instant. 
Servant N�nak is Your slave, O Beloved Master. ||4||  
I am a sacrifice, my soul is a sacrifice; servant N�nak is Your slave, Lord. ||Pause||1||8|| 

- Gur� Arjan, R�g M�jh, Gur� Granth S�hib, p. 96 
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Grade: 5 
Lesson Number: 21 
Unit Name: Sikh Personalities 
Course: Virs� 
Title:   Bh�� Gurd�s 1-�#��������2 
 
Standards 
Standard 7: The Gur�-Prophet Period: N�naks I-V 

• Students describe the history and times of the Gur�s until the death of Gur� Arjan, 
including famous Sikh personages. 
o Students learn the major events and importance of creating institutions by the 

groundwork laid by the first five Sikh Gur�s. In addition to the Gur�s, students 
will be introduced to famous Sikh personages such as Bh�� Gurd�s, Bh�� 
Mard�n�, M�t� Kh�v�, the Bha$s, Bh�� Bu��h�, and others). Activities should 
include lessons related to the Gur�s, for example Gur� A�gad’s establishment of 
wrestling Akh���s. 

 
Objectives 

1. Children learn about the achievements of Bh�� Gurd�s. 
 
Prerequisites 

• Lessons on Gur� N�nak to Gur��Arjan (lesson numbers 16-20) 
 
Materials 

• Attached article 
• Dry/Erase board  
• Markers 
• Article: http://en.wikipedia.org/wiki/Bhai_Gurdas

 
Advanced Preparation 

• Teacher should be familiar with life of Bh�� Gurd�s.  
 
Engagement (15-20 minutes) 

• Review Gur� N�nak’s to Gur� Arjan’s thoughts and ideology being the same as 
highlighted in the previous five classes. 

• Let children do the talking and give you specific examples to show that the 
ideology/thought amongst all the Gur�s was the same. 

• Discuss Gur� N�nak’s revolutionary thought process. Let children come up with their 
thoughts and ideas and understanding and verbalize them. Let them challenge each 
other.  Help them along in this process.   

• The ask students the questions what were the Gur�’s Sikhs like? Who were they? 
• Brainstorm and write children’s thoughts on the board. 
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Exploration (35 minutes) 
• Tell children that over the next few weeks they will learn about some Sikh 

personalities who lived during the time of the Gur�s. 
• On this particular day you want to discuss one of Gur� N�nak’s Sikh who had the 

honor of being with four Gur�s. He was the scribe of the #di Granth. 
• Hopefully they will know that it is Bh�� Gurd�s. 
• Discuss with them the attached article, highlighting the following 

o Bh�� Gurd�s came into the guardianship of Gur� Amard�s because he lost his 
parents when he was 12. 

o He was educated and learnt many different languages. 
o He became very close to Gur� R�md�s and Gur� Arjan S�hib. 
o He was a scholar and a great poet. 
o Gur� Arjan Sahib asked him to be the scribe as he was compiling the #di Granth. 
o He was appointed the Second Granth� of the #di Granth. 
o He was asked by Gur� Arjan S�hib if he would want to make a particular 

contribution of his work to the #di Granth and in humility he replied no. 
o The collection of Bh�� Gurd�s’s works is seen as the key to the Gur� Granth 

Sahib. 
 

Explanation/Extension (5-10 minutes) 
• Ask children to think about Bh�� Gurd�s’s life and write a story for children in 

Kindergarten and Grade 1 highlighting his life as a Sikh.  
• Tell them that they will also learn about other Sikh personalities and that they will 

write a story for Kindergarteners that may choose to get printed into a book for the 
younger children in the school. 

 
Evaluation (On-going) 

• The story that the children write about Bh�� Gurd�s for the Kindergartners and 1st 
graders should show you children’s understanding of material. 
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Teacher Resources 

The Scribe of the Revelation – Bh�� Gurd�s  
 
In order to authenticate and canonize the revelations of the Sikh Gur�s, Gur� Arjan, the fifth 
N�nak, embarked on the monumental task of compiling the writings of his predecessor Gur�s 
and of writers of other faiths whose revelations were in tune with Sikh theology.  These 
writings were recorded in a single volume which came to be known as the �d� Gur� Granth.  
The vast material that was collected, assembled and authenticated was dictated by Gur� 
Arjan to his scribe-elect and Sikh disciple par excellence, Bh�� Gurd�s. 
 

Bh�� Gurd�s (1546-1636 CE) 
was a contemporary of four 
Gur�s, a scholarly 
administrator in their court-
congregations, a poet, a 
philosopher, a community 
leader and a Sikh social 
activist.   His personal 
experience with the lives of 
the Gur�s was immense as 
was his devotion to the Sikh 
way.   Bh�� Gurd�s was not 
only the author of great 
literary works in Sikh 
theology, philosophy and 
mysticism; he was also a key 
contributor to major projects 
during the building of the 
Sikh community. 
 
Through his writings and 
discourses to Sikh 
congregations, Bh�� Gurd�s 
was responsible for helping 
to eliminate the threat of the 
psuedo-Gur�ship that was 
started by the jealous Prith� 
Cand, the elder brother of 
Gur� Arjan.  
 
 

After the martyrdom of Gur� Arjan, it was Bh�� Gurd�s along with B�b� Bu��h� who 
assured the Sikh congregation that the 11 year old Hargobind was the genuine Gur�-elect and 
would lead the Sikhs through the tumultuous times of discriminatory oppression and armed 
attacks of the ruling monarchy.  After donning the two swords of M�r� P�r� (temporal power 
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and spiritual authority), Gur� Hargobind instructed Bh�� Gurd�s and B�b� Bu��h� to help 
construct a monument in tribute to the politico-religious nature of the Sikh faith, namely the 
Ak�l Takht. In addition, Gur� Hargobind nominated the poet-philosopher, Bh�� Gurd�s, as 
the first caretaker of the Ak�l Takht. 
 
Although Bh�� Gurd�s’ contributions to the formation of the Sikh community are numerous, 
nothing can compare to the value of his literary works.  Bh�� Gurd�s is author of V�rs (verses 
in balladic measure in Pañj�b�) and Kabitt Savaye (quatrains in Braj Bh�s�) that are an 
invaluable tool in interpreting the Gur�’s b�n�, rehit and it�h�s (the word, code of conduct 
and history). 
 
The fifth Gur� enjoined his Sikhs to read the writings of Bh�� Gurd�s regularly and described 
them as “the Key to the �di Gur� Granth” and is known to have said that Bh�� Gurd�s’ 
writings “inspire the reader to reach the highest state of Sikh�”.  As such, Sikhs treasure his 
writings for they have the seal of approval of the Gur� – the highest of honors. 
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Grade: 5 
Lesson Number: 22 
Unit Name: Sikh Personalities 
Course: Virs� 
Title:   B�b� Bu��������h� 1�������34�2�
 
Standards 
Standard 7: The Gur�-Prophet Period: N�naks I-V 

• Students describe the history and times of the Gur�s until the death of Gur� Arjan, 
including famous Sikh personages. 
o Students learn the major events and importance of creating institutions by the 

groundwork laid by the first five Sikh Gur�s. In addition to the Gur�s, students 
will be introduced to famous Sikh personages such as Bh�� Gurd�s, Bh�� 
Mard�n�, M�t� Kh�v�, the Bha$s, Bh�� Bu��h�, and others). Activities should 
include lessons related to the Gur�s, for example Gur� A�gad’s establishment of 
wrestling Akh���s. 

 
Objectives 

1. Children learn about the achievements of B�b� Bu��h�. 
 
Prerequisites 

• Lessons on Gur� N�nak to Gur��Arjan (lesson number 16-20) and Bh�� Gurd�s 
(lesson number 21). 

 
Materials 

• Copies of the attached article 
• Dry/Erase board  
• Markers 
• Article: http://www.singhsabha.com/budha_ji.htm 

 
Advanced Preparation 

• Teacher should be familiar with life of B�b� Bu��h�.  
 
Engagement (10-15 minutes) 

• Review with children the life of Bh�� Gurd�s. 
• Let children do the talking and give you specific examples to show that the. 

 
Exploration (35 minutes) 

• Tell children that you want to discuss another one of Gur� N�nak’s Sikh who lived 
through the Gur�ship of the first six Gur�s. Ask children if they know who you are 
talking about 

• Hopefully they will know that it is B�b� Bu��h�. 
• Discuss with them the attached article, highlighting the following: 

o B�b� Bu��h� met Gur� N�nak at a very young age and because of his insights 
and wisdom at such a young age Gur� Sahib named him ‘Bu��h�%. 
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o He became a devoted Sikh of the Gur� and lived his life in humility through sev� 
and simran. 

o He was asked by Gur� N�nak to be in charge of the gurgadd� ceremony of Gur� 
A�gad and that tradition followed until Gur� Hargobind. 

o He became an example for other Sikhs around him by participating in different 
aspects of Sikh life- he participated in the digging of the well at Goindv�l with 
Gur� Amard�s S�hib and construction of Harmandir Sahib with Gur� R�md�s 
and Gur� Arjan. 

o He was Gur� Hargobind S�hib’s instructor and was given the honor to be the very 
first granth� of the #di Granth. 
 

Explanation/Extension (5-10 minutes) 
• Ask children to think about B�b� Bu��h�’s life and write a story for children in 

Kindergarten and Grade 1 highlighting his life as a Sikh. 
 
Evaluation (On-going) 

• Read children’s story for the Kindergartners and 1st graders and see if they were able 
to cover all pieces of his life 
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Teacher Resources 

The First Reader of the Word – Bab� Bu��h� 
 
The tradition of reciting and singing the revelations of the Gur�s in congregations began 
during the time of the first N�nak.  Gur� Arjan, the fifth N�nak, canonized the revelations in 
order to provide the congregations with authentic material from which they would take 
inspiration and continue the recitation and singing.  In 1604 CE upon the completion of the 
compilation of the �di Gur� Granth, Gur� Arjan chose a Sikh to carry the Holy Volume for 
the first prak�sh ceremony in the Harimandir S�hib and preside as its first Granth� (reader 
and custodian).  Who, other than Bab� Bu��h�, the epitome of Sikh discipleship, could have 
been worthy of such an honor? 
 

Bab� Bu��h� (1506-1631 C.E.) was a 
contemporary of the first six Gur�s; his 
Gur�-inspired character of humility and 
grace and his passion for service and 
welfare of the community shine like a 
beacon across centuries.  Gur� N�nak 
named him Bu��h� at the age of twelve 
seeing in him an insight as deep as 
ancient wisdom.  Thus began a 
relationship of disciple and Master that 
lasted for approximately 100 years. 
 
In the words of Prof. Puran Singh:  
 
“...No heroic woman ever loved man 
more passionately than B�b� Bu��h� j� 
loved Gur� Nanak.... the finding of a 
treasure by a poor man might give him 
a foretaste of paradise; the poet may 
feel inspired for a rare moment at the 
sight of the beautiful universe, but 
nothing comes near the grandeur of the 
sublime passion of Bhai Buddha who 
lives like a whole universe in himself... 
Bhai Buddha is burning like a lamp at 

the altar of Gur� Nanak.  Silent burning is the only 
artistic expression of such an infinite kind of disciple-
personality – such was the reaction of Bhai Buddha 
towards Gur� Nanak.” 

 
Bab� Bu��h� presided over the gurgad� (coronation) ceremony of five Gur�s.  When certain 
detractors of the Sikh community forced Gur� Amard�s into a temporary exile in Goindv�l, it 
was Bab� Bu��h�’s courage that deterred them and allowed for the safe return of the Gur�. 
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Not only was he foremost among Sikhs in his understanding of and devotion to b��� but he 
was a master par excellence in the arts of horsemanship and shastar vidy� in which he 
trained the young Gur� Hargobind. 
 
Such was the respect and blessings showered on Bab� Bu��h� by the Sikh community and 
the Sikh Gur�s themselves that at his passing, Gur� Hargobind himself carried the bier and lit 
the funeral pyre.  Bh�� Gurd�s participated in the reading of the �di Gur� Granth and 
conducted the final ard�s. 
 
Bab� Bu��h� was the first Granth� in time and remains the standard to which all Granth�s 
still aspire. 
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Grade: 5 
Lesson Number: 23 
Unit Name: Sikh Personalities 
Course: Virs� 
Title:   M�t� Kh�v� 1
��������2�
 
Standards 
Standard 7: The Gur�-Prophet Period: N�naks I-V 

• Students describe the history and times of the Gur�s until the death of Gur� Arjan, 
including famous Sikh personages. 
o Students learn the major events and importance of creating institutions by the 

groundwork laid by the first five Sikh Gur�s. In addition to the Gur�s, students 
will be introduced to famous Sikh personages such as Bh�� Gurd�s, Bh�� 
Mard�n�, M�t� Kh�v�, the Bha$s, Bh�� Bu�h�, and others). Activities should 
include lessons related to the Gur�s, for example Gur� A�gad’s establishment of 
wrestling Akh���s. 

 
Objectives 

1. Children learn about the achievements of M�t� Kh�v�. 
 
Prerequisites 

• Lessons on Gur� N�nak to Gur��Arjan. (lesson numbers 16-20) 
 
Materials 

• Attached articles 
• Dry/Erase board  
• Markers 
• Article:  

http://www.waheguroo.com/users/pub/keertan/SweetSikhi/Mata%20Khivi%20Ji.pdf 
 
Advanced Preparation 

• Teacher should be familiar with life of M�t� Kh�v�.  
 
Engagement (15-20 minutes) 

• Review Bh�� Gurd�s and Bab� Bu��h� as highlighted in the previous two classes. 
• Let children do the talking and give you specific examples. 
• Then ask students if they can name the wives of the first five Gur�s. 
• Brainstorm and write names on the board. 

o Gur� N�nak- B�b� Sulakhn� 
o Gur� A�gad- M�t� Kh�v� 
o Gur� Amard�s- B�b� T�mo 
o Gur� R�md�s- B�b� Bh�n� 
o Gur� Arjan- M�t� Ga�g� 
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Exploration (35 minutes) 
• Tell children that just like they learnt about Bh�� Gurd�s and Bab� Bu��h� they will

learn about M�t� Kh�v�. 
• Highlight the following:

o M�t� Kh�v� was married to Bh�� Lahi�� at the age of 13.
o She and Bh�� Lahi�� (Gur� Angad S�hib) had four children-D�t�, D�s�, Anokh�

and Amro.
o M�t� Kh�v� realized the importance of Gur� N�nak’s teachings and as Bh��

Lahi�� became Gur� N�nak’s student, she supported him too.
o When Bh�� Lahi�� became Gur� Angad M�t� Kh�v� was in charge of overseeing

the langar.
o She is mentioned in the Gur� Granth S�hib for her hospitality and love towards all

the sangat and was specifically remembered for her khir.
����;�"����
(���
����!���!���P�$!��������J�
Balvan� says that Kh�v�, the Gur�'s wife, is a noble woman, who gives soothing,
leafy shade to all.
�K����$!����� �;�% ���!�% �����!�"����* % ����J
She distributes the bounty of the Gur�'s La�gar; the kh�r - the rice pudding and
gh�, is like sweet ambrosia. (Gur� Granth S�hib, p967)

o M�t� Kh�v� lived 30 years after Gur� A�gad S�hib passed away and she
continued to do sev�.

Explanation/Extension (5-10 minutes) 
• Ask children to think about M�t� Kh�v�’s life and write a story for children in

Kindergarten and Grade 1 highlighting her life as a Sikh. 

Evaluation (On-going) 
• The story that the children write about M�t� Kh�v� for the Kindergartners and 1st

graders should show you children’s understanding of material. 
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Lesson Number: 24-26 

Note to Teacher:  Lesson numbers 24-26 are meant to be flexible class times for the use of 
extra time for some of the longer lesson plans and/or for some planning time for the children.  
Children in fifth grade are meant to drive the ‘Celebration Ideas’ unit as mentioned in Grade 
5 Bol��for the entire school.  Teachers should help facilitate the children’s leadership by 
helping them plan, organize and implement in a smooth and efficient manner. 

Keeping the teachings of the Gurus on the forefront in their planning, the following few 
things will help you assist in their development. 

Communication - Encourage children to effectively communicate with others is critical. 
Remind them that listening effectively is key to good communication.  

Collaborate/Teamwork - Working well with others is another highly important skill for 
children. Getting more accomplished as a team in less time, rather than simply going at it 
alone, is a key learning and getting things done!  

Making a conscious effort to work within a team helps children learn firsthand how to get 
along in the world with a diverse group of opinionated individuals.  

Negotiation/Compromising - Through the process of working in teams, children learn the 
art of give and take. Compromising in certain areas, without giving up one’s ideological 
beliefs, to ensure the task is complete. It is a leadership skill for them to begin understanding 
at an early age.  

The process of compromise and negotiation teaches children to stay focused on the bigger 
picture versus only their personal or singular outcome.  

Planning/Strategic - Taking time for kids to plan a strategy is a great way to empower them 
and to build their self-esteem.  

Given a large task, a child can easily become overwhelmed. However, by showing a child 
how to break down a task into smaller, bite-sized pieces will build their self confidence and 
provide them with a clearer vision for success.  

Vision - A child who can see their outcome clearly is more likely to achieve their vision.  

Children can be taught how to better visualize through reading or listening to the tales of past 
achievers. The Sojhi curriculum attempts to help children better visualize the Gurus’ message 
and the teacher will be the vehicle to creating this vision.  

The above points were adapted from: 
http://www.leadership-tools.com/leadership-skills-for-kids.html 




